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Advertising in Pathways

~This publication is now looking for adver-
tisements which will be of interest to the
readership as well as provide a method of
defraying publication costs. If you have a

" product or setvice which might be of
interest to our readership, please contact
the Editorial Board Advertising Represen-
tative for an Advertising Information
Package.

We ask that the product or service be:

1. valuable and useful to COEQ members;
2. quality people, equipment, resources or

programs. _ -

Advertising Rates
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Size 1 2 3 4
full page $300 $500 $700 S800
- 1/2 page 200 300 400 500
1/3 page 150 250 350 400
1/4 page 125 200 275 350

Covers ,
Front (inside) 400 700 900 1000
Back (inside) 500 900 1200 1400

~ Publishing Schedule

o Closing Publication
Issue Date Date
Sept./Oct. Aug. 15 Sept. 30
Nov./Dec. Oct. 15 Nov. 30
Jan./Feb. Dec. 15 Jan. 30 .
Mar./Apr. - Feb.15 Mar. 30
May/June Apr. 15 May 30
July/Aug. Jun, 15 July 30 |
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R ditor'#LogBook :

If not you, who. o If mot now, wben?

After more than a year of work:mg with the
_new Pathways format, the Editorial Board
agreed that it was time to do some fine-

tuning, And so, we present to you the new .

- and improved Pathways: The Ontario
. _.Joumal of Outdoor Education. The most
obvious change has been in the style of the
magazine. Mark Whitcombe sought the -

"~ services of a graphic artist who has given us -

an up-dated format for the journal to make
it more readable and more manageable 0

 layout. We hope these changes are. pleasmg“

to the eye.

- Second, and possibly more importantly,
Pathways is now printed on recycled paper, -
Such a change will hopefully help COEO ™ .
to set an example as an environmentally-.

. aware organization (no matter which side of '

the on-going debate in the Letters to the -
Editor you are on). ‘The Chairman of the .
Editorial Board, Dennis Hitchmough must
be thanked for his hard work in researchmg
N enwronmentally—ﬁiend]y printers in the
.. Toronto area that COEQ could actually
o afford o

_5 Letters to tbe‘: Editm' i

o Dear Edztor,
Thavea special relauonsh1p with the
outdoors. It is something 1 value personally
_and professionally. In an effort to share the
ideas of others like myself, I joined COEO
and enjoy readmg the regular issues of "
- Pathways. ce
' 1 believe that concerri for our envi-
ronmenit is not as radical or as pervasive as
- it needs to be-to affect real change. I work
on projects that 4im to helghten our
concern. :
The use of the out—of-doors asa place
to teach environmental ethics is a “natural”, |

=
=
N

'Dennis also found a new production -
house for the journal which is close to'the
now city-bound editor and which can help
us lower the typographlcal errors which”

have been rampant in the journal. I hope :

that an error-free journal will contribute to
both increased readability and enhanced

“image for COEO. .

' Fmally, I would like to thank Den.ms
for taking over this issue as guest editor.
Our format of regular columns and.
features remains the same. We are lookmg-

for any feedback and material the members

can give us. Changes can only come about
if readers, are willing to make their voices

‘heard, Please write to us with your con-
- cerns, information and events. The dates -

for submission are the same as those for _
advertising. For us to represent COEQ’s

. membership, we need to hear from you.

Don’t wait for someone else to write tous, .
pick up your pen or turm on your keyboard
and write to u$ now! We're looking .

J_ forward to hearing from you soon. -

Carzm Wn Heyrt 7

- Because of.thls, Pathways needstobe. -

coneerned about, aware of and involved in
environmental education. T agree with
Mark Whitcombe, however, when he

~ suggests that this should not be the only |
~focus: for COEQ and Pathways. '

‘Outdoor Education includes Environ+

mental Education as well as many other "
topics. Our organization and its publica-  ~
' tions must address the many areas rhat

outdoor educatlon covers

Kevin Stauton




 Dear E_a’ito?; o
* Pathways has recently carried two most -
interesting letters from Mark Whitcombe
-and Bill Andrews concerning the issue of -
whether or not COEO should change its
- mandate and become an Envn'onmental
Educators Association. o
The overall goal of Environmental -
Education is to.assist the learner, adult or
student, to acquire the lm_.owl-édge, values -
and problem-solving skills to work indi-
* vidually and cooperatively toward solutions
of environmental problems. \
Many people and agencies contribute
to the achievement of this goal — parents;
teachers in all subjects but especially Envi-
ronmental Studies, Science, Biology, =

-Suzuki; park interpreters; 4H, Browme,
Scout Leaders; etc.

Outdoor educators have a umque role i

as I see it. They contribute toward assisting

~ the learner to acquire the knowledge, skills

* and valués mentioned above by providing

. unique learning experiences in the out-of-.
doors related to Environmental Education.

- Harvard University’s Edward O. Wilson

" has'stated, “We have to know cur kin —

the other animals and plants that share the
planet with us ... To get to know our
. relatives is to come to love and cherish
them.” The cutdoor educators that I know
are particularly talented at helping their
students to know and love the natural
* world. Outdoor educators also provide -
unique outdoor learning opportunities that

help to extend and enrich many other areas

_-of the learner’s education — aesthetic

appreciation; creative, visual and language .

arts; personal physical fithess; social devel-

opment; leadership skills; decision making; -

. problem-solving; outdoor-living skills; etc.
- It is my position. that outdoor education
- and COEQ, through its workshops,

conferences and publications, should

'continue to concentrate on the “Outdoor”

- COEO should not try to become an all

‘and objectives (which, by the way, are en-

‘trenched in the constitution) by COEO in
~ no way restricts the organization or its
Geography; TV personalities such as 'Dav'id: '

mandate COEQ mmight get swallowed up
and disappear. Qutdoor education is fairly

- an enormous contribution to environ-

- way but there are still many islands of

 for COEO and COEO members o

Letters to the Editor §

components of Environmental Education
and other subject areas of the curriculumi.

encornpassing “Environmental Educators”

- organization. There may be a place fora .

large umbrella organization that unites all

of the various componeénts of EE but T

* think COEQ’s most valuablé role is to -

define its boundaries and concentrate'on -

providing support for the outdoor compo- -

nent of Environmental Educatlon inits -~

 broadest sense. : '
The contmuauon of the present. goal

members from participating actively toward
* the achievement of environmental educa-
“tion objectives and issues that go well - :
_ beyond the outdoors. I think most outdoor
educators are doing that now in their <
personal and professional lives.

I fear that by changing the name or

widespread and well established in Ontario -

now because of the dedicaton and hard® - |

work of many individuals and this organiza-" -

tion. Important changes usually take place

because there are people who individually

and in groups make things happen. - o
Outdoor learning opportunities make -

mental education, We have come along -

neglect in Ontario where students get very
- little outdoor education and teachers and.
other youth leaders get very little support -

-and assistance for what they would like to

- do. There is still a very important mission -

Clarlee Bzrcf.mrd

E PAmwA?s_ "
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Letters to the Editor

B s

Dear Editor;

“So the issue of where we should take

leadership is clear. We must take lead-

 ership in promoting the use of the
outdoors and of experiential education
in the curriculum. Environmental or-
ganizations and environmental educa-

tion organizations exist for those who

wish to have a narrower outook.
. COEOQO should retain its breadth of
outlook.” MW, Summer 1990 Path- -
ways, Letter to/the Edltor ;-

By deliberateiy using the words =~ -

“narrow” and “broad”, I sought to provoke

discussion. I am guilty of setting out a red
herring. And I would like to thank Bill -
Andrews for rising to the biit, (Pathways;
October 1990, Letter to the Editor) IfI
had used the words in the exact opposite

manner — referring to outdoor education .

as narrow and environmental education as’

‘broad, would I have got any response?

- I'want to be very clear that I am not-
against environmental education. Bill =

_ended his letter by saying that “what-

COEOQ now does is just a small part of

what needs to be done to ensure that the '
- children we teach will have a decent

environment in the future,” T’ll say
“Amen” to that. That small partis a very

. .important part of what COEQO does — of
~whartall people should do.

Bill’s main concernis tﬁat “f COEO

_ divorces itself from environmental i issues
" which do not affect its outdoor mandate;
~ then COEO will be about as NATTOW 2 an
' organization'can get.”

‘The real question is s not about

- “narrowness” or “broadness” of outlook

The issue at heart is the extent to which we .

_ control the content of what we present in

our outdoor education programmes. There
are many possible answers to this question,
strung out along the condnuum from

 exercising total control to having no input

at all and merely providing 4 captive service

- to our clientele, Briefly, as I see it, the
+ danger of defining our content as environ-
mental education is that we become seen by

our clientele as the content: “Ah, now that
I’'ve been to Sheldon, I've ‘done enwron—

. mental educatdon.”

~Outdoor e(fucaoon ismorea matter
of methodologies and approach than itisa -
question of content. Environmental

_education has a very definite content.
- There are organizations whose reason for

being is to. promote this or that environ-
mental issue. I that is your concern, join
and support such ofganizations. I do, and-
will continue to do so. '
But what concerns me more is spread-

- ing the word about the value of learning by "

direct experience in the out—of doots. If

" COEO does not stand up to present our

case for learning and experiericing:in the
outdoors, who will?. Not enwronmentai -

* organizatons — they quite rightly have
different goals. ‘And neither will environ-

mental education organizations have a

clarion voice for learning in the. outdoors, o

because, and quite rightly so, learning

“about the environment doesn’t always best

take plice outdoors So COEQ has a role
to play, and that is to champion “the use of _
the outdoors and of experiential education

in the curticulum.” Let’s get out and doit

—_— whatever the content'

Mark %ztcombe

E i LT A




The Board of Directors met for its annual
retreat and meeting on October 19-20,

© 1990 at Mono Cliffs Outdoor Educatlon
Centre near Orangeville,

- The Board welcomed new members
- to the slate of officers for. 1990-91. Judy
Simpson has a new role as Vice-President;
- Glen Hester takes on the responsibilities of
secretary and the role of Eastern Region.

* Representative will be shared between -
David Royal, Larry Aiken and Ian Hendry
We trust they will ﬁnd their new posmons
: rewardlng

At this year’s retreat we demded to

' concentrate otr energies on a number of .

specific tasks, having heard the advice of -
professional consultants over the past two

years. Better communication, membership -
growth and new financial initatives top the
: agenda There are alsosome "housekeep-

- 1ng " tasks that will be completed this year.
' We have received many offers of

~ volunteer assistance over the | past months e

- Board: members will be getung in touch

with perspectwe volunteers in the coming

weeks.
We are pleased to announce that Joan
"Thompson has accepted the irvitation to

'_repr'e'sent COEQ on the jo_int"COEO/ B

NAAEE Conference Managément Com-
mittee, Joan will be working with Chuck -

'Hopkins and two NAAEE members. We

wish them the best of success — they have a

challengmg task ahead of them. Once
 again, if you are interested in participating

on the conferénce organizing committee - -
please contact Chuck, Joan or myself.
*The next meeting of the Board of.

- Directors will be held November 29 and

30, 1990. If any member has an item for the - -

E Board $ consideration, please contact me as
© soon as possible. :

I am looking forward to a successful
and productive year. It will be a pleasure

E working with such a dedicated and enthusi- -
“astic group of mdmduals o :
- Kathy Reid
C President

Azmrd Wmners at the Annual

‘ _Geneml Meeting

Robin Dennis Award — Kathy Beach _
‘ Dorothy Walter’ Award for Leadershlp — Jerry Jordlson

- Pres1dentsAward ‘Mark Whitcombe

Life. Membershrp — Ralph Ingleton :

c OE O Calendar

: ]an 591 | — Dog SIeddlng at South River .
| Jan, 11-13/91 Tradmonal Winter Travel & Campmg At the Frost Centre o
.7’ - Feb.1-3/91 - Make Peace With Winter Conference o S
v -April 20/,91 J— Rock Chmbmg at South River
_ May 3-5/91 — Sprmg Celebranon at the Frost Centre
Majr 91— Eastern Regaon Sprmg Celebration
Aug.' 91 — Wetlands.at Tiny Marsh £
“Sept.'91 -+ = 4’215tAnnua1 Conference l?_:
QOct. 92~ — NAEE/COEO J01nt Conference on En\nronmentai Educanon‘- , ;




eature

by John Bowyer

hildrén-shduld understand the delicate

'Mdﬂy of

, today s students
. aie deprived -
of outdoor

learning

~ experiences.”

= PATH_wAYs -

balance that controls all living things
and their own place in the enviroriment.
- 'This is an important environmental con-

* cept that children.need 1o learn in order to
make future decisions concerning the wise
use of our natural world. Such environ-
mental concepts are difficult to teach if
students are niot given opportunities to
‘observe life in the outdoors (Babcock et al,
1970). Outdoor Education stimulates

‘student interest i the environment and

~ enhances the development of positive
atdtudes and values. Many of today's
students are deprived of outdoor learning

- experiences. Classes about the environment

-are often-taught in indoor settings where
 teachers resort to vicarious learning. But
the best pictures, textbooks or class discus-
sions can never give the full appreciation of.

the beauty of a spring flower or the stateli—

-"ness of a forest tree (DeBlane, 1973).

7 - Teachers.should not ignore the fact that tbe'

- real thingis worth a thousand pictures.
- Students are interested in, understand
better and are more likely to appreciate,

- what they can directly touch, see and’
explore for themselves. (McCormacx
1979). .

Research has shown that many ad-
_. ministrators, teachers and snidents agree
" thatoutdoor education is beneficial and

worthwhile. Hambleton (1970) conducted a .

* survey on the use of outdoor science -
activities in Metropolitan Torofito, They
. used an open ten-point ratng scale, ranging
. from most worthwhilé to useless and
discovered that a significant majority of the

principals and students surveyed, place the. . s I
- solution eliminates transportation time and = -
“allows the maximum use of the classroom -

value of outdoor activities as most worth--
~ while to students. There was also a high

| Pruchcul Soluhons to Problems in
_Outdoo_r Educuhon

* percentage who felt that outdoor activides
-are most worthwhile to teachers. .

With all of the positive feedback :

- regarding the perceived value of outdoor

education, it seems perplexing that the
survey by Hambleton also-discovered that
only 30% of teachers in Toronto at the

- intermediate level and 10% at the senior
. level are mvolved in outdoor sc1ence 3
" education. '

The disparity between the convietion,

held by most principals and teachers, that . - -

* outdoor activities are of significant value

- and their‘actual ifivolvement, is explained -

by Bain. (1980). He surveyed alarge group . -
- of teachers and concluded that they donot

_engage in out-of-class science activities

because they foresee the followmg prob-
lems: ‘

I) Allocated class time is not sufﬁcmnt to..

accomphsh anything worthwhile,

' 2) Teachers lack the expertlse for outdoor ,. ._ )

work.

" 3): Teachers do-not want to-be held re-

‘sponsible for any accidents that may
occur:

4) There i isa lack of su1table areas for ﬁeld

“work. :
The number one problem cited by
principals and teachers in Metropolitan -
Toronto was arranging and paying for -
transportation (Hambleton et al, 1970).
The problems listed were, and stll are, -

legitimate concerns. The outdoor education -

movement must adapt to meet these  ~
challenges. Probably the most practical

- solution is making use of the school
- grounds and the immediate environs of the

chool for outdoor science activities. This




perlod McCormack (1979) states that, " o
get interesting, "real” things, you do not
need a lot of extra time or a "fat" school

 budget. All you have to do s step outside
- with your class and use whatever'is there as
~ alearning laboratory — pavement, city

streets, the muddy school yard: Any out-

_door site-can be used as a place for explora— .
tion and learning.” To follow McCormacks

advice effectively, teachers must plan their

- courses around the limitations imposed by
the local environment. A pond study should -
not be included in the curr1c111um if there is

' nota pond nedrby.

Because of increasingly ught budgets, :

- many schools have had to reduce the

~number of field trips their students may
- take in 2 year (Wood, 1986). The costs

associated with long distance travel are .

‘ ehrnmated when the local school environ-'
ment is uséd. The cost of expensive equip-

riient may also be reduced. If time is

~ - ‘available in class, students could construct.

equipment like nets and collecting jars,

‘using inexpe_nsive -materials.

o The lack of teacher confidence and compeu
tence when teaching in the outdoors will be

alleviated if outdoor education is developed. .
"+ in both preservice and inservice teacher ™ -

education programmes. Bain (1980) states
that there should be outdoor education

.. courses in every teacher education i insdtu- -
tion of, ‘at the very least the science courses
 they provide should include an outdoor -

education component. Teachers also need
to accept thie responsibility for their own '
in-service education by making use of
appropriate reference materials such as

curriculum guidelines and texcbooks that .~

outline outdoor science activities, journal

 articles on outdoor education, actmty

sheets and field gmdes -
. Stmudents should be thoroughly o

_ prepared for work in the outdoors. Howie

(1972) found that the use of the indoor
serting to prepare students for the outdoor

experience was the most effective approach
.~ for teaching students environmental -
. concepts. Students receiving classroom

preparation ptior to an outdoor experience
were better able to conceptualize ideas than

 students who received only the outdoor set -
" of experiences. Thorough planning with -
* careful attention to safety and vigilance in
supervision will also minimize the possibil-" .-
ity of student accidents. Qutdoor laboratory,
- science classes can be aggressive, chalieng—

_ing and interesting. Unless the programme_
. s carefully planned and supervised, how-:
- ever, accidents could occur through con-

tributing negligence (DeBlanc, 1973). Iris .
also important to include a follow-up

- learning experience as the final step in the
* sequential process of the outdoor learning

~ pattern. The full value of the trip will not -
be realized without proper follow-up.

If outdoor education programmes are
to continue to exist in Ontario-and in other

parts of the world, more research miistbe -

conducted to verify the benefits of these

~ programmes.‘Although educators may
-expound on the virtues of outdoor educa-
tion, examination of the literature revealsa

lack of empirical evidence. Skeptics have
asked for data to support the claims made

- - by outdoor educators. Gillenwater (cited in -

Peck, 1975) argues that justification of
outdoor education has largely been based

- upon the emotional appeal of curdoor

studies. Exaggerated claims, such as subject

- matter being énriched, have been advanced

with little evidence! Empirical studies
comparing the methods are scarce and
often limited by inadequate research

procedures. If outdoor educadon is to meet

the variety of difficulties that it faces, such.

as decreasing financial support, the need for
' - Continued on page 32 -

Outdoor Education

"Tbé outdoor

| edumtzon
. movement
must adapt to
' meet these

cballenges. "

~ T
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- Packaging Detective

‘Make a Difference:

\

Student Activities for a Better

Environment

by Toni Elhs ana‘ Tom Scanlan '

~ STUDEN ACTIVITIE

m Scanlan

Ton I-.‘.ié and. To

[

S I:‘OR A BETTER ENVIRONMENT

Product C e _ o H(;W coﬁld this be

Categary ProduclNamg Descnba Pachgmg - sold withtess packaging’i .
3 Lrksr tachs anagaid. | Cach Lron) dotam'ts meect

Sathwoom | Bk W iy ol ki SO R b aipesct fors

N - U] es -
-~ BURP o Lttoparies T Lteains ehany cettophiany,|

Hardware o 2 . ? T ?

Bevérages : ? oo . ? z

Snacks/ . . ‘ ‘ : .

Candy i ? ] ’ : ) ?‘ ?

his new publicatioh from Ts-Five Press
is based on the premise that 6th, 7th
and 8th grade students can evaluate their

. present lifestyle at school, home and in the

community and learn practlcal ways to use
our resources.wisely.

With four major chapters, Recycling,
Energy Management, Transportation and
Woaste Management, students grapple with

" major environmental issues in the context of

their personal lifestyle. The more than 20
exercises provide informational background

. on a variety of environmental concerns and
* Jeave the readers with positive evidence that -

they really can "make a difference.”
‘The 56 page book contains charts and |

‘tables, maps, illustrations, photos, and 2
-~ glossary with definitions of environmental . -
-'terms. . e

Sumple Exerclse. Putkugmg Detetﬂve

' In this exercise, you'll be playmg the part of

- packaging detective. Copy the accommpa-
nying rable onto a large piece of paper.

. Be sure to leave enough space 0 record the -
information. :

" Now, takea tripto a Iarge grocery
store. Bring your chart, a clipboard and two
pencﬂs You may- ‘need to explain to a staff -
person that you are wor]ung ona class
assignment.

" Under each-of the four categones

: (bathroom supphes hardware, beverages -

and snacks/candy) choose the item which
_has the most wasteful packaging. When you.
find an example, describe the packagingin
as much detail as possible. Then, under the

 third column, explain how this item could
be sold using less packaging. An example

has been inclﬁ"ded'at the top of the chart.

Follow-up Work
The Ontano government and the




Packaging Association of Canada jointly

- sponsor a bi-annual "good packaging”
contest. Students are asked to design a
product package that is good for the -

- environment but also helps sell the produc.:t.' :
+ . Imagine that you are one of the judges.
Name three things that y you would look for -

~ in each entry.

_ Keeping in mind the results of

. examining the products on your chart,
design a product package that is good for
the environment but aIso helps to sell the .
: “product : -

Sumple Exemse. Alternqﬂves to
Disposubles

- Think of five disposable items arid jot them ,
down in your notebook. Beside each, lista
longer-lasting product that could be used in

its place. Here are two examples:

Dls_posable Longer—lastmg

+ Item * Alternative

- J-cloths " Fabric dish cloths -
Paper plates China plates =

. How many from your list are found in
your home? Choose at least three longer-
lasting alternatives that you would be
- willing to use. Explain each choice in 2
sentence or two.” '

" Questions: - .

1. What does disposable mean? :
2. Why are disposable items so popular?

3. Why do you think manufacturers prefer

" to sell disposable items rather than long—-
lasting products‘

.Remelt’ ‘ ;-

While it is p0551ble to eliminate. much of

our garbage by avoiding overpackaging and -
buying durable, long-lasting products, some-
- waste cannot be avoided. Many things have
‘1o wind upas garbage. However, with a bit

: d.hng

Is Five Press is 2 mi—ﬁr—prqﬁt publisher that
| produces innovative material addressing
" educational and social concerns.

NG
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ol o GLEANS WH\TES

“" i -su; : T WRITER
g 9

BRlGHTS BRIGHTER
g5

o CLEAMS WHITES
WUITER
BRIGHTS BRIGHTER

-5 kg

" There s the sams amount of ﬂetergent in the lorge box o5 thsre i i the three
“smaller boxes combined. Which is the most economical way to buy delergenl'J _
Whlth way will produce 1he Ienst amount of gurbuge? s

. of imagination, some articles can be reused.

This reduces waste and saves money. A
‘plastic yogurt container, for instance, is .
useful for storing lefrovers in the fridge. A

“broken game or appliance can be donated - -

t0 a charity, repaired and passed on to

someone who could useé it. .
- Most of us have had an item of cloth— T

ing, a toy or a game handed down from an

older relative, friend or neighbour. You

~may also have given an item to someone
. else. Write three or four paragraphs about
 Teceiving a "hand-me-down” or giving one:

to a friend, brother or sister. Describe the .~

item, how you'felt dbout giving or receiving

it, and whether you think thlS is a good

' ~ habit to adopt.

- Copies of Make a Difference: Student Activi-

ties for 4 Better Environmeént can be obtained

_from Is Five Press, 400 Mount Pleasant

Road; Suite 4, T'oronto, Ont. M4S 216, tel.

*(416) 480-2408. Enclose $9.50 per book,

plus $2.50 per book for postage and han-
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The Importunce of ihe Expedmon in
~ Adventure Educutlon |

by Bill March and Brion Waitchow

"It s poss‘z'ble: t0

identify five
distinct types of

- reflect distinct
cultural ,vdl_u,es. "

B PATHHAYS

 expedition which

hé'Expedition is defined as; "the I
setting forth for some definite pur-"

- pose” — itinvolves leaving the status quo of

~ one's personal cultural island and launching
forth into uncertainty and change. By its

unknown and the challenge of the new ex-
periences. Education, in its broadest form,
may be described as the ongoing experience
of growth and strengthening of 2 person's
capabilides to cope with, value, appreciate,

and contribute to, life. Adventure education .

may be thought of as the required capabili-

ties necessary for functioning in the natural

~environment; which involves living and

n“avelhng in an ever increasing, indepen-
- dent manner on the part of the individual
_ and/or the small group community. It

follows, therefore, that the expedluon may . -

‘be the most appropnate and effective.
'vehicle to fulfill the aims of adventure
‘education. The expe dmon experience
provides a vehicle in which an individual
emerges as a person capable of acquiring
and validating information, identifying and-

:+ . establishing alternatives, making decisions

about alternatives, acting upon the decision
" and being satisfied with, and accountable
for, the consequences of these actions.
Since the dawn of civilization, men
and women have left the security of their

communities to undertake expeditons. Itis

possible to identify five distinct types.of
“expedition which reflect distinet cultural
values. The classical expedition of the -

-~ Greek and Roman mythology eg., Jason 2 and. :

g the Argonauts, in their search for the -
Golden Fleece, are typified by a quest for
- honour and the righting of wrong. This -

"~ quest for honour and fame is a recurring
theme found in Homer's Ulysses, Virgil's™ -

- - Aeneid, the Norse Sages.and the Celde
" Bardic tales. In the latter Middle Ages, the '

“ World and circumnavigated the globe in -
“pursuit of gold and spices. Columbus,

very nature it involves risk — the risk of the

 the frontiers of the known world. The
- mercantilists were followed by the scientific

" mapped and explored, there is still the
~ phenomenon of the modern day expedi-
" . tioners, the existentialists, who in séarch of
_“personal meaning, step out from the '
protective; somewhat restrictive cocoon of
 saciety, to seek fulfillment in the wilderness

" existential expedition model to cater to

“use of the expedmon asa learmng vehmle in

next great impetus for expedition was the -
search for economic wealth by the mer- N
chant adventirers who discovered the New -

Magellan, Vasco de Gama and Drake were S
the leaders of expeditions which extended

adventurers, the explorers and map makers -
who set forth to plot and measure the new

lands albeit for settlement and develop-
‘ment. Captain Cook, Lewis and Clarke,

David Thompson, Alexander McKenzie,

* Stanley and Livingstone and Mungo Park,

undertook long and dangerous expeditions’ .

in the South Seas, North America and C
 Africa.

Today, ﬁqﬂl much of the planet o

environment. The wheel has turned full
circle and the pursuit of self and life’s

‘meaning brings the existential would be

expeditoner; close to the classical model of

' Ulysses ‘The military model of expedition- o
~ .ing has hopefully been. demythed and ' Lo
. debunked by the debacles of Vietnam and
- Afghanistan anid has become too lethal and-

ck

costly by inappropriate use of modern
technology. Thereis a real need for the -

man's curiosity and natural sense of play -
supplantmg -war and aggression.  Thus, the .-




. adventure education, is really only the |

" adaptation of a powerful focus of human

endeavor which can be n'aced thIough
recorded history.

If we accept the expedloon as.a vahd
methodology in adventure education, then

it is important to examine it in detail. Yet it .

.-must be aclmowlodged that to dissect any
. expedidon in some way detracts from its.
integrity, for it is an holistic experience
which is freely souglit by the participants.
- There are four distinct phases which are:

critical 1o the total expedition experience.

They are as follows: -

L ,Contepiuulimtipn/ Dream Phase -

This phase is typified by the imagination

and exploring of an idea — the need of ’
) which may have been placed by hearing

" about a previous expedition. Dreaming and

reconceptualization, as products of time, . .

" ‘continue to mold the idea imtil it is felt as 2 _

concrete desire. This is the creative phase
" in which the original idea is developed by
debate and discussion and eventually
becomes a personal objective with well -

' defined parameters. Once this becomes

manifest, the process naturally moves on to

a second phase C

2 The Preparation Phase

Human consciousness continuously con-
~ fronts us 'with possibilities. It is when we

begin to actually take steps towards achiev- -

ing them that we enter the preparation
phase of an expedition. Succinetly put in
the words of the outdoor educator and

" mountaineer John Jackson; "Preparation is -

~ the right people, in the right place, at the
: 'right time, with the right equipment.” In
- many ways, this is the most important part
of the expedition and it must be thorough
‘and complete in order to build a firm foun-

_ dation for success. It is also 4 time of antici-~
. pation, expectation and even anxiety as to.
' the outcome of the approaching challenge. -

" others, new information to assist further
-ventures, or simply seeking enjoyment

3 The Amon/Reullty Phase

+ This is the temporal expedition experience,

the commitment of a-group to the under-
taking and all that itinvolves, The human
response will be felt as either success, a

degree of incompleteness or failure. Success. -

may not necessarily be achievement of the

original selected goal, but rather it may be |
the fulfillment of individual and group '
‘potential. The original goal may become

elusive; even beyond reach, due to condi-

~ tions beyond the expedition members

control. So it is with the forces of Nature.

'_The perception of success in the wilderness

environment becomes malleable as-the’

group reacts to the ever-changmg nature of -
- the challenge. :

4. The Reportmg/Reﬂechve/Processlng

Phase
Although all expeditions mvoive ongomg

reflection and processing of experiences; at -
~ the end there should be a complete record-. -
" ing of the event. Humans are, by nature,

story tellers, whether it be reporting to

through entertaining peers. The act of

: telling the expedition story, in media form,
 isvital to the total experience. Tt provides a -

sense of closure to the expedition, eases the .
stress of reentenng into society, enhances -
personal growth, and is often the birth

Expeditions

"Success may not
necessarily be
acbzevement of
“the original
| selected goal

place for future ventures. In a society which " |

has become dependant on passive listening
and vicarious entertainment, it provides the, .

* opportunity for people to renew their
~ natural story tellmg abilities. °

However, it is the Action/Reality

* phase which is the heart of the expedition '
“and it is here that the venture earns integ-
" tity. Hopefully, it is apparent by now that .-

the expedition is not something vague and |

“amorphous, but rather an active, seeking,

human endeavor. Also, that it occursin’a

. particular environment, and within a'

conceptualized set of parameters. An.

Bl raitwars .




Expeditions

~ expedition should therefore fulfill the
following criteria; 1) it should be self- . -
* * contained 2) it should have 4n element of -
'challenge 3) there should be a common goal N S
- -the potential consequerices that may. acconi;"_r' o
- pany the venture. There isno "free lunch,”" .

LA self contained expedmon shou.ld be -

- ‘the endeavor is
. uncertain, tbere'___

Wben tbe

 outcome of

isa greater

- opportunity for -

meaningful -

. - R :
g?‘ O'ZUt;J. S o2 ‘The expedmon should have an element. of
1. . challenge by mcludmg the followmg 1ngre- '

 dients: :
. a) Anew and unusual environment w1th theA

o uncertam, there is'a higher.level of chal--

. lenge for the participants, a-greater-opportu-

" nity for meaningful growth, It is this fictor

--which poses the greatest dilemma tothe =

' adventure educator - reconciling saféty and
challenge In the words of Eric Langmuir;

- remote from, and independent of; the
- normal life support systems of food, shelter,
. security and medical aid provided by mod- :
*emn society. The greater the degree of -
. 1ndependence, the greater the need for
* ~.group cooperation, and the more serious the
- undertaking. The expeditionis reallya
.microcosm of society, a self-contained - . -
‘society with 2 distinct value system provid- -
-ing a "hot house" environment. for group
' and personal development

- goal of the endeavor uncertain.

physical, intellectual and emotonal

- demands made on the participants, A o

" degree of deprivation of comfortand ..
-~ sécurity should be involved whichis

. ‘appropriate to the levels of expenence of "
. the expedition members. o -
" ¢) An element of faith is. reqmred to suc-

" ceed. The element of the unlcrmwn, S

whether it is the traverse of a prewoﬁsly .

- unvisited wilderness area, the ascent on .
“an unclimbed peak, or the descent of an-

. unchartered river, greatly adds to the _ :
* level of the challenge

- When the outcome of the endeavor is

"To say that we can achieve a balance™

- between challenge and adventure is wishful
 thinking. The best we can hope forisan -

uneasy truce.” Yet we live'in 2 qmckﬁx- o

. society where everything has to be "cut and e
- dried" with appropriate rules and prece-" j‘:,; F

dures. Everyone desires the thrill but not

and the outdoor leader must accept the ..

level of constant vxgﬂance reqmred by
- Langmuir's postulated unéasy truce.

"Whenever possible, the expedmort i

.- should include a grade of difficulty not -

_previously experienced by expedition

_ membeérs;but one which they may: be L
- capable of acluevmg because of conmdergble_ o

experience with the level of technical o
d1fﬁculty immediately below. This, in farn, o

© . requires that the participants: have an-
* element of faith ini the leadership, their

ability,and in their-equipmentin order w0 -

succeed. It is when these personal 2 advances - .

are made that potential is realized, partici- ~

- pants become empowered: and personal o
: R growth is achleved

" b) Stress must be present with. s1gmﬁcant : L T

3. The umfymg suengr_h of an expedmon is

that all members share a common goalto ..~ ..

" - which everyone has voluntarily committed
" themiselves. Each individual hasan ex-

7 pressed desire to succeed in the attainment .

" of this group goal. This sharingofa com-- =
. mon goal enharces the opportunities for -
_the charismatic moments of action where R

individuals engage in personal sacrifice for - LT

. the commion goal. These actions bring =~ *

putpose and meaning to-the undertaking -

beyond mere physical achicvement. Indeed T
“the essence of.the expedition is the process. .
 of attaininig the goal rather than the attam— L
" ment of the goal itself. All toe often the - :

student is more mterested in what mark
they achieved than in what they did right

 and, perhaps more importantly, what they. - e
| did wrong.- Making mistakes is acceptable, PR
' failing to learn from them is not. :

The expedition is, therefore, a umque

- and powerful experience if it includes all of
the above mgredlents It may be 1rnp0551ble ‘




to achieve the perfect expedmon by apply—
ing these guidelines, however, we should-
“strive to maintain the i mtegnty of the

' expenence by being as rigorous as possible

in their application. The reality of any
situation is that there will be trade-offs and

we should always be aware of these. Every- -
one should be capable of participating in an

- expedition, but, it should be rernembered
that the dégree of commitment required
places them at the culmination:of a learn-

- ing curve. Even the most simple expedmon‘ '

requires z solid foundation of prerequisite .
skills, knowledge, and understanding,
. otherwise it will involve members in -
unacceptable levels of risk. '
Expedmons may also have different
degrees of autonorny — initially they may
be led by an instructdr as a role model of
leadership, then leadership by authority

may be gradually withdrawn allowing more .

decision-making and responsibility to be

shouldered by the students. Eventually, the

instructor will be just an observer interven-
ing only in situations of real danger to the

- group. The pen-ultimate or ' ‘weaning

_ phase” wﬂl involve the instructor vemng

' the expedition plan carefully prior to the

expedition operating mdependently in the |

field without the instructor. -

There is a bond, a common element,
joining Ulysses and Edmund Hilary with
- the countless others embued with the
.. expeditioning spirit. It is perhaps best

expressed in the words of the British

- with something outside or behind, which
strangely seems to approve our doing them.

Expeditions

- mountaineer Wilfred Noyce, "Butif
- adventure has a final and all embracing .
- motive, it is surely this; we go out because it

is in our nature to'go out, to climb the =~
mountains and to sail the seas, to fly to

- planets and to plunge into the depthis.of the

ocean. By doing these things we may touch

"]\/Idkmg

We extend our horizons, we expand our WZZS tdke.f A)
being, we revel in the mastery of ourselves accepta ble
.- which gives an impression, mainly IIlusory, ‘ >
that we are masters of our world. In a word, ﬁlllﬂg to leam
we are men, and when man ceases to do ﬂom them
things, he is no longer man." T .
: : s not.

Bill March is an Associate Pz-'qﬁs'sor in the

- Qutdoor Pursuits Program of the Faculty of

Physical Education at the University of Cal- -
gary. Bill led the 1982 Canadian Mount

. Bverest Expedition which placed two Canadians
* and four Sherpas on the summit. . -

. Brian Wattchow is currently working as an
. undergraduate at the University of Calgary
‘with the Faculty of Education, specializz’ng in
- -Outdoor Pursuits. He has skied, caﬂded
. buckpacked and climbed most of the wilderness.
- of Awtmlm and New Zealand,

-Furtller Reuclmg

The Nature of Adventure Edumtwn ng Claude
C’oumzeau, 1978 ‘Department of Recre-
ology, University of Ottawa, Ontario.
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eature

" .transcendence
 lies in the power .

of reflection.”

B  Terminology and Context

n hatsmaname"'

Romeo and Juhet, Act II Scene I1, _
‘William Shakespeare '

How often has an overly presumpuve
editor aitered the word "experiendal” to,
read "experimental” or even "environ-
mental"? Itis clear that the non-rigorous

* use and occasional misuse of such terms is. -
- widespread and perhaps counter productive
at imes. The following discussion attempts

to highlight the diversity of terminology in

"the current literature, and clarify the terms . |

expenenual", “environmental” anid "ad-

“venture” 1n educauOn

Throughout the education, psyc_hol'ogy, :

. therapy, counseling, sports, recreation and -

leisure studies literature, writers and

- researchers use the term experiential

education, environmental education, ad- -

‘venture educauon, adventure-based coun-

seling, outdoor educatlon, leisure pursuits,

“recreation activities, and similar combina-
tions. These labels appear as synonyms or
. they may refer to distinctly different fields. -
" Hence, some definitions are required to o
- clarify and distinguish this terminology.

~ Experiential Education

Proponents concede that expenenttal

‘education focuses on concrete, physical acts .'
© or challenges, provides support and feed-

back, and culminates in reflection, a de-
briefing, or spiritual enhghtenment (Bacon,

-1983; Chickering, 1977; Joplin, 1985;

Quintal, 1988). Psychologists and sociolo-
gists might be inclined to define experien- -
tial education according to similar psycho-,

Experlenhul Enwrohmentul and Adventure
Educuhon' Termmology und (ontext

by Robm Chisnoll

~

motor, cognitive and affective components- -
" (Kraft, 1985; Bacon, 1983): This, of course,

does not narrow the field much, Henee, its

* boundaries and precise definition have been
" aress of controversy and discussion.

Although there is no- universally--
accepted definition for experiential educa-
tion, many writers have identified the

common elements mentioned in the last

paragraph. One particular characteristic
propels the everyday experience into the

" more formalized and pedagogical realm of
" experiential education. This transcendence
- * lies in the power of reflection (Chickering,

: 1977;_}op11'n, 198’5; Kraft, 1985). -

. 'Adventure Educatlon

Adventure Education is part of this. Iarger

whole which has been labelled experiential -

educadon (Priest, 1986). Nevertheless, -
specific adventure programs vary in their

. encouragement of student reflection. -
L Ewert (1986, p. 56) defines adventure
education as "an activity, usually performed’

ina natural setting, which contains ele-

_ ments of real or apparent danger, in which_

the outcome while often uncertain can be:

. influenced by the a'(:tions,of the individual -
and circumstances.” He goes further to say -

that adventure education has the following
characteristics: (a) it should offer active
participadon regardless of student skill -

levels; (b) it should guarantee success or
offer modifiable successes in challenging

activities; (c) it should present a unique
experience in a different, non-competitive
enivironment. Hence, the following also fall

within the same category or share similari-
~ ties: environmental education, outdoor
“education, leisure pursuits, recreation.

activities, and to some extent, sport.




Clussifying Terminology
Figure I deptcrs a suggested model for

conceptuahzmg how these terms are related
in terms of s settmg Outdoor education is

somewhat of a misnomer because adventure -
- and expenentlal education can occur in’
. almost any setting. However, outdoor

education appears in the literature 4s an
umbrella term for cutdoor sports, recrea-

“tion, and adventure education, as We]l as

environmental educanon ;
Although there is some overlap
between environmentsl education, adven-

- ture education and leisure; the main differ-

ences concern the focus. Figure IT models

these differences. People-centered activities
-occur at the lefi-hand side of the rectangle.

Sports and leisure activities are concen-

trated at this end. The nght—hand edge of -
the rectangle represents enwronmentally—
centered pursuits, Everything else falls

- between these two extremes on the con- .

tinuum. Adventure education lies near the’

middle of this model, favounng the people— .

centered pole.
Some practitioners conceptual':z’e

"+ Experiental Education as illustrated in

figure III (Horwood, 1988). The circles of
the Venn diagram represent three major

" fields: (a) psychology, therapy, counseling;
- (b) recreation, leisure, and sports; (¢) edu-

cation; curriculum, and pedagogy/heuris- -

- tics. Expenenoal education resides mainly

within the intersection of all three of these

- fields. Adventure education is a subset of .
. this intersection. Tt should be noted that the. '
. sizes of the fields and subsets are not _
necessarily equal, and the limits represented

by solid circles are mutable accordmg o
specific programrnmg goals and time.

: .(onclus:on

"I'hese three models and the assomated _
ternunologies are merely contructs deve- -
. -loped by researchers and practitioners in

~ aid of conceptual understandmg The

Expericntial. ..

. Flgure I
Context of Termmology Accordmg to Settmg
. MAINLY CLASSIFIEDAS \‘
OUTDOOR EDUCATION
o A - 'ENVIRONMENTAL EDUCATION |
- ADVENTURE EDUCATION .
SPORTS, RECREATION, LEISURE
RECREATIONAL THERAPY '
' C.OMMUNITY SERVICE
- SIMULATTONS -
| VICARIOUS LEARNING
va ' "CLASSROOM EXPERIENCES
MAINLY OCCURRING AS

| © INDOOR EDUCATION

Note: Adventure education is characterized primarily by outdoor
activity and is situated accordingly at that end of the spectrum

" presented above. Adventure education can also overlap w1th the

: other major educatlonai approaches listed.

1 .

" Figure II ) :
Expenentlal Educatlon Contmuum

FOCUS: PEOPLE

~ FOCUS: ENVIRONMENT

' SPORTS AND ADVENTURE ENVIRONMENTAL:
RECREATION i EDUCATION : EDUCA'FION

~ Note: The vertical axis on the continuum represents intensity of
- focus. The horizontal axis depicts the spectrum of experiential -
educat:lon actmues Whlch are class1ﬁed mamly as outdoor, pursmts

E meAvs_ |
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Flgure III - _
General Model of Expenentta] Educat:on 7

EXPERIENI‘IAL EDUCATION
- (ADVENTURE EDUCATION) -

THERAPY 1 EDUCATION
COUNSELLING | - .| CURRICULUM. .
PSYCHOLOGY : - GROWTFH :
SOCIOLOGY = - CHANGE

71 - boundaries and relationships between
‘1 disciplines and fields are not, strictly .

' speaking, that clear cut. Jt should be recog-
“nized that interdisciplinary boundaries are

fuzzy, and that there is a natural tendency
for all aress to overlap However, educators

" should be consistent in their use or com-
_ mon term when possible. Clarity and
 precise formulation leads to better under-

-standings. - o

Note: Adventure education is depicred. as a subset of the intersecdon
~ ofthe three domains shown. The boundaries between these- ﬁelds,
.in reahty, are less pronounced than 1mphed

" Robert Chisnall is currently at the Faculty of

Education, Duncan McArthur Hall, Queen’s
University, Kingston, working in the outdoor

“and experiential education programme.
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" '-._A W‘nler conference pnmunly for Teuchers

‘Sponsored by the
Countll of Outtloor Educutors of Ontarlo

o Date: Fnday, February Ist to Sunday, February 3rd 1991
| -_'lomﬁt_lllﬁ-' Leslie Frost Natural Resources Centre,
o . - Dorset, Ontario - .
Possible Sessions:  » Winter and Science ¢ Cross Country Sknng L
B - Winter Games * Natural Resources ® Environment ®
~  # Snowshoeing ® Animals and Winter The Arts .
e Educatmn * Birding * Change . oo
~ This year at Make Peace we will be exploring changmg :
- attitudes, actlons, phrlosop}ues, op1mons, ideas, etc. .
. Fees:  $150.00 Members ~$140.00 Full Time Students
" 'This fee covers re istration for sess1ons, accommodatlon,
- all meals and snacks, skiing: fees, prlze draws and all:
socm_l act1v1t1es. -
[ —————— T S e e T T ]
Registration Form *COEO Conference . Make Peace w1th ‘Winter 1991 |
" Ploose fill out o seporote regisiration . - e _ _ | |
form for each partiipant.. o o R R Mule =} Fomalo L—.I |
Plogse onclose your fee ond mailitte: ~ ~ ' : ' S I
. Allyson Kel : ' Emplo " Member hi#
Moke Peenlevwnh Winter P yer‘ PRI |
- leshie Frost Centre -~ S ' ' |
Dorsel, Ovtrio POA 1§D~ Home Addres |
-~ No postdated cheques, please. . — |
Cun:el[uﬁon We have a cuneelluilen ‘Telephone {H} ‘ 1 — {1 — 1 |
'|:o||cylhnt is stated on omotceplmca : L |
easewitoor cl, Mlyson Kellyat Accommodation is hio per room. If you hove mode urrungements L :
The Frost Centre (705) 766-2451 room with arother attending the conference, please indicate their name: — | l.
_ meﬂu:w:“mgép;‘mf,?wﬁﬂ (o we give oul your telephone number if someone needs aride? Yes (3~ No O ' i
mnferame , "~ How many years hove ynu attended Make Peuce'-' — k ﬂns your fxrsi yenr" YesO Mo [3 _j

Erws




 the Field

by HumyA. Scott
fmfessor tniversity of Alberte

) Al group |

-members

prepared

contact period
clothing and

- equipment.”
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' anada’s remarkable and varied outdoors
environments offer teachers from many

Canadian Studies interests and disciplines -
wonderful opportunities to excite and
enrich their students learming experiences

through active travel ecological education
- programs. Traditional lecture, laboratory
or library-based programs can be comple-

mented and brought alive by experiential

" learning journeys which actively re-enact

- historical passages, rediscover ancient
human habitations, study ecosystems in the

= field, cnncaﬂy examine environmental

impacts in the field, or dlscover Canadian
literature or other artforms first hand in
nature, with all of the human senses tn-

o glingin direct conitact with landscape. -

Explorations is a senjor year one term |
.+ practcum opportunity for outdoor envi-

ronmental education leadership students to-

-work as 2 team to research, plan, expedite, -
lead and document a series of three or four.
extended outdoor environmental education . -
“adventure expeditions. These fourth year -
_physical education students bring three and
2 half years of cognate and professional

courses to the Exploradons group. Usually -

about one third of these courses will be

~ . -options-taken in various arts or sciences -
* which will provide them with somewhat of
- “a minor concentration and/or a reasonably

broad environmental studies background

- With this disciplinary background each
* exploration team member is expected to -
- - serve as researcher, guide and interpreter of
. that particular environmental field enroute.

_ Over the ten years we have been - -
operating the programs, our students have

studied a great viriety of Western Canadian .
- trails and environments. Our 1981 group
included in their agenda an August canoe

Umversﬂy of Albertu Exploruhons
as an Ecological Educutlon |

trip from Ft. Vermilion, Alberta to F.

Smith, N.W.T". and in January, a snowshoe - -
" trek from Ft. Chipewyan to Ft. Smith.

" These outings in the same school year
" allowed them to retrace the steps of

Franklin and MacKenzie, amongst others, -

" and 1o getinvolved in the environmental _
' impact assessment of proposed hydro dams o

to be located at prime Pelican nesting sites

on the Slave River near historic Ft, Fltzger-' s
 ald, Alberta. A key ecological experience *
was to visit and interview the native trap- -

" pers along the routes, to understand their "
lives and the poténtial impact of the dam.
- All group members prepared contact penod :

'~ clothing and equipment for the snowshoe

" hike and were given a community recepnon' ‘

in Ft. Smith on their arrival.
"The 1985-6 crew participated in
centennial celebrations with Banff-Jasper -

" . towns and parks, complete with support -

- from the Canadian Geographic Society

. with which they researched and’ retraced
. the prehighway routes from Jasper to Banff -
on touring skis. A Iughhght of this trip was
. "an oral history done with elderly Norwe- -

gian Canadians who had guided on this °

~route in the 1920's and 30's. :
. 'The 1986 crew got heavily involved i in-
_the Meares Island logging environmental
* conflict and highlighted the end of then' e
student days with 2 May sea kayakmg

exploration of the area. While in the :

- Méares Island area they carried outa small .

interview survey of logger environmental
advocates and native views on the proposed
timber harvesting. Another highlight was

an experience with native ritual and splntuu B
- ality. :

From a socia’l or_ganizat_ional point of
view; explorations team development has -

S il o




been perhaps both the biggest challenge -
and the greatest accomplishment of the

programs. From the beginning, the organi-"

zation and structuring of group and leader-
ship has been left primarily to the students,
An indirect, non-authoritarian leader-

ship style has become the preferred mode .

for most explorations, The teams choose to

- organize themselves year after year into a
non hierarchical, egalitarian, social anar-
- chistic team. Like the nomadic Dene

hunun_g group or the ideal "social ecologi-

. ‘cal” community conceived by Murray
- Bookchin, the groups gradually evolve a
~ "libertarian and communitarian group

culture” embodying the ecologmal ideal of
unity in diversity. Generally cooperation

-and mutual aid predominate over competi- * -
‘tion, and decisions are almost always made
- by consensus — everyone has to be able to . -

. literally live with each decision. Such -
- consensnsis often hard won after Iong

hours of giveand take. :
We use the word "Exploranons 0

- describe our programme for a variety of

reasons. We see the search for lmowledge |

of the human as explorer as the most useful . -
~model of a proactive learner exploring '

relationships with her/his environment for -
understanding. It is the root image of the-
active learner in an ecological educational -

. experience. We put emphasis on self
.undersrandmg, group process and adven-
~ ture/study on the trail, However, the

central focus is always the Iwed experlence '7

“of life on the trail.

¢ In Explorauons, we hope the Explorer
realizes a clearer, truer vision of who she/he

 is within the human commumty, asa.

Canadian, in terms of Alberta as home and o
- bioregion and ideally as an ecological self.

These aspirations for the Explorer seem to

.be met regularly to varying degrees. Most

develop a truer and more empowered sense
of self out of the years experience. This is
not the macho sense of self esteem the
victor might acquire in a traditional com- |

petitive learning environment but rather - _
~one rooted in the lnowledge that the
.lIavellers had contributed mutually to -

important tasks necessary 1o the commu- :

~ nity's well being.

Perhaps the most widespread self

realization is the sense of awe and under- .7 N
- standing the participants get in realizing the
.magnificence of Canada, its ecological

diversity and beauty, and the Canadian -

" cultural experience of the aboriginal and

pioneer Canadians, It is very hard to take

_your country. for granted after you e
travelled, as our 1989 crew has, by canoe

* from the Rockies to Old Fort William and
- encountered endless portages, pulpmills

and power dams. Certainly all travellers

 develop a deep and abiding. wonder and
‘respect for themselves as biological beings.

Some may even approach realizing our goal

-of a deep ecological self, so critical if weare
. to save ourselves and our planet However, -

to hope to more fully achieve this deep

~ ecolegical self we have a lot more work to

do.

R Harvey Scott coordinates the University of
. Albert’s Exploration Programme, now in its

10tk year. He is lovingly known-as Dr. Vague
to those studénts who begin their explomtzom

'wztb tbmselves

In the Field

"The teams

‘organize

themselves
into a non -

- hierarchical,

egalitarian,

social amayrchistic

team.”
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Environmental Youth Alliance
. The Environmental Youth Alliance held = -

their 3rd annual conference Nov. 2-4in .-
Ottawa. Forty high school volunteers .

- organized the event for over 600 students
- from across the country. Participants were __

mainly high school students but elementary

and university students were also present, A -
 large contingency came from B:C. where
. the Alliance had its beginnings. For more

* information about Environmental Youth

- Alliance, watch for conference reports from
-2 COEOQ members Grade 6 class in meoln A

| Internshlp Posmons Avullable In

County

Wilderness (unoemg Sympo- ;

sium: Central Arctic

© Jan. 25-26, 1991 -

This years annual slide-fest garhenng for

' Canadian northland enthusiasts will ren-"
" dezvous at Monarch Park Collegiate

Toronto. The northern region to be -

. considered will be the Central Arctic, from -
the Thelon River to the Arctic Coast, from -

the MacKenzie River to Hudson's Bay.

 Rivers to be highlighted will most certainly
include the Horton, Back Copperrriine and -

Burnside. The simple and well-tested

“format allows each ‘presenter thnty minues

to address the full house of up to 600.
Between Friday evening and all day Satur- -

~day, up to 20 presentations will be shared.
~ The audience tends to be as eclectic and

. ‘eccentric as the presenters who will cover

. topics ranging from wildlife, flora, history,

literature, art environmental/political issues
and, not to forget, the forever loved cance

- travel account. It is the canoe trip that

serves as the glue that binds speakers and

- audience alike. Previous regions featured .
- included Labrador, the Far Northwest and -
‘Northern Ontario. Among this years
. speakers will be Jim Raffan, who will
- address his recent book Summer North of
~ Sixty reviewed in the last issue of Pathways.
For more information or to register, write .
Symposium, P.O. Box 211, Station P.,
" ‘Toronto, Ontano, MS’ S2 S7

[

‘- Orlenieermg Instructors Course .

On Saturday, April 20, 1991 and Sunday,

- April 21, 1991 at the Jack Smythe Field
~ Study Centre just north of Terra Cotta, an.
Instructors Course in orienteering will be
run by Mark Smith and Christine Kennedy.
~ The seminar will cover all the basics and
 participants will be eligible for an Orien-
- teering Instructors Certificate. A maximum
-of 20 people will be accepted. Contact
Mark Smith (416) 665-5817 fax (416) 665- -

9892 for more 1nf0rmatlon :

Resident Outdoor Education
Northern Illinois University Outdoor
Tedcher Education Faculty has openings

. - for qualified individuals interested in -
* pursuing a M.S. Ed. degree program witha
\ major-in outdoor and environmental )

education. Interested person wﬂl holda - .

Bachelor's degree and have teaching experi-

ence. The university will supply housmg,
meals, $355 per month stipend, and a’

tuition waiver for three consecutive semes-

ters. Positions begin in-the fall of 1991. ..

"~ For ﬁlrther information wtite or call,
'Dr. Morris (Bud) Weiner, Taft Campus,
'NIU, P,O. Box 299, Oregon, 1 61061-

(815) 732-2111.

The SIXﬂ‘I Internuilonul Eurth

. Education Conference

May 1-5, 1991

- The Institute for Earth Educatlon Is
holding its Slxth International Conference-
" at Star Lake in the Adirondack Mountams

‘of northern New York. This conference
will bring people from around the world_tp
experience Earth Education programs,

learn how to create their own earth educa-
. tion programs and be part of 2 network of . -
- educators dedicated to a better understand-

ing of the natural world. For more informa-
tion write The Institute for Earth Educa--

- “tion, Box 288, Warrenvﬂle,l]tSOSSS USA

(708) 393-3096.




Tracking

" International Conference on ~ Interested | in Siurﬂng an Ouk

- Scence and the Management of . Ridges Hiking Trail?" |
A Protected Areus . - 'Hike Ontario and the Metropolitan

. May 14-19, 1991, Wolfvilte, Nova: Scoua ~ Toronto Conservation Authority areinthe . =
For information contact: Neil Munro, - '_ initial stages of negotiations to organize an
Director, Policy Planning and Research, .- Oak Ridges hiking tral. If you are inter-
Canadian Parks Service, Adlantic Region, ~ . ested in assisting Hike Ontario with this
Environmerit Canada, Historical Proper- - pro;gctcall:_ Jill -Lesl1e.(5 19) 821-2133.

. tes, Hahfax, Nova Scot!a, Canada, B3} 189 ' o : ‘

Trudmonul Wmier.TruveI und Cumpmg Workshop

SR A <
' workshop on tradmonal _ ' prowde trzu.nmg in- eqmprnent
* winter travel by tohogganand 7" . handlingand safe-operation of
snowshoe will be held Friday ‘wood heated tents and émergency

_ shelters. _
Participants will be able t0.examinea
wide range of sleds and toboggans as well asa .
- collection of over 25 different styles of native-
" biilt snowshoes.. :

- “evening January I1 to Sunday
- afternoon January 13, 1991 at
. the Leslie M. Frost Natural
- Resource Centre, Dorset, Ontario. -
The workshop leader will be Craig

L MacDonald An overmght trip is planned to

"‘_Trudltlonul Wmter Truvel und Cumpmg Workslmp —Jnnuury 11- 13 1991

1 Nome:_ — S L Mu!eEl FemuleD-;_"

.- Mailing Addfes;‘ -

"MacDonald, Recreation Specialist, Frost Cenwe. -~ The first 15 paid reglsr:rants will be accepted '
- This workshop is sponsored by the Councilof =~ . To register, fill in the form below and mail, along
~Outdoor Educators of Ontario, Northern Reglon . vrith a cheque or money order to : Ms. Jan Heinonen,
-and costs $225 per person which includes meals, " Council of Qutdoor Educators of Ontaris, P.O. Box 517,
. accommodation, the use of specialized camping - - ‘South River, Ontario, POA 1X0. For further informa-
* . equipment, displays, handouts, and expertinstruc-~  tion.contact Jan at (705) 386-0580: (H). R
~ ton. An optional field test and written exarn for - ~ ~We believe that this course is'the best. ever . .
certification will be available at the end of the ;offered concetning this rapidly expanding outdoor. e |
-course for an additional fee of $25 payable to Mr. field. QOut-of-Province participanﬁj{a:e welcomed! - © |

ot g
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Whut is a Gurbuge Monster"

by Joon Hodges '
Shunry Bay, Borrie, Ontano

l -ast summer I made 2 commitment to
begin teaching something about the °

"We stuck - environment in my family studies program.

s q - - T had no idea what I would do, but pro-
With us : » Dt pro
Ed : “mised I would have somethlng to share

' CbE’ZUZﬂg gum - next summer. Little did I know what I was‘ ;

o 1 l woo - The second week in Septemberl :
| avana e S decided to try a "Garbage Monster". 1

turned the garbage pail upside-down,
 stacked several empty cardboard boxes
‘beside the blie box and instructed students

- wostickany garbage (anything not recy- -
clable) on the box. We "stuck” with glue

' (actually; masking tape and scotch tape.

-work better.) : :

‘ As an awareness exercise, the pro; ect’
- was excellent. The most surpnsed person -

" (of course, you guessed it) was... me! I'was.
horrified to see my carefully prepared
. handouts stuck on by the dozens — some - |
- with a few words written and crossed off,

pages, paper patterns, recipe pages and
" niotes, along with & wide variety of packag-
ing materials were exposed for all to see, -
while Kleenex tissues and paper towels were
stuffed inside for hygienic reasons. The
students were interested and involved in the
- whole process.

" students began to feel uncomfortable with-
" the monster in the room. The Grade 8's .
- introduced their Primary Partners to the . .

Some of them made a face for it, other ~
‘wrote stories about it. They all wanted to-
know where it went when it finally disap-
- peared. (to where all good garbage mon- -
. - sters go).

B PATHWAYS

and with used chewing gum when avaﬂable. o
learned about rnaklng a dlfference to the B

some simply discarded. Student instruction

.Some of the. packages began to fall off >
. .the monster was shiedding! Some of the .

monster and asked them to help name it~

‘The lessons I learned included:
everyone has habits which need to be ‘
changed for the good of the planet.

Handout pages which use both sides of the
page and incorporate the student's assign-
ment and journal are valued and kept more "

often than discarded.

Students must learn to cross out
mistakes neatly, not take a fresh page.

‘Students will follow the routines ourhned if

you set a good example.
" Every classroom needs a scrap paper -

" boxANDa paper recycling Green Box.
- Students are eager to teach other students,

especially younger ones, things they have.

enviromment.
- We repeated the Garbage Monster
for Earth Day at Steele Street Public

" School in Barrie, Ontario. Unfortunately,

we almost had a disaster on our hands when™
the media arrived to shoot the monster: the

" Environmental Council had worked so hard

on awareness events leading up to Earth-

.Day that we had véry little garbage on the -

monster! We realized that we should have

> had a "before and after” monster display to
‘showthe effects of our consciousness-
' raising activities. Our garbage had de-.

creased by 80%! The TV newsreport -
explained that Readmg, 'Riting, and 'Rith-

‘matic had changed to Reusing, Reducing-

- and Recycling. They filmed the poster
contest and the lunch bunch recycling and

composting the leftovers. At the endof the

day, Tiffany, the Grade 8. Environmental
Council Chairperson, saiditall: "Trwas -
great . . . it was so exciting to show every-

" one that kids really can do something to =

make a difference in the world.”

 (Printed with permission, Green Teacher (41 &
L _960—1244 Augmt1990) s




xplorations

I.eurmng Io erte, Wrmng Io I.eurn

by Bort Homood

T here isa formula for wntmg whlch
urges the writer to gather all the

_ material related to the topic, organize it,
identify major and minor themes and
finally, write. This method of doing it has

i - the writer learn the material first and write

about it last. It is a very effective method,
“and none the worse for being widely used
by professional writers and students alike.
Teachers who want to help students
~ improve their writing frequenrly teach this

: method I call such instruction. learmng to .

write”.

Tn school; the learnmg to write model

* means that student writing is a summary of
the learning that happened earlier. The

writing is the terminal product. It reveals. -
the quality of the preparation as well as the -
. quality of the expression. The orientation is

-on writing as reporting. There is much
literature on ways and means of helpmg
'.'students o doitwell. .
‘There is-a smaller but growing -
literature which describes the reverse

relationship between writing and learning. I !

call this "writing to learn™, Tt 1s the research
. and instructional reverse of learning to

* write. Here there is no need to gather, sort
and organize information before writing..
On the contrary, writers are encouraged to

~ respond as immediately as possible to their .

~ experierices. The responses may be jottings
or lists, poems or letters, dlalogues or -
-anecdotes, sketches or maps. The rough
and dirty written response to experience is.
_central to the process of learning from the
experience rather than being the terminal -
‘report of the experience.

This method of learning is relevant to

outdoor education and has been systemati-

- cally explorf;d by 2 number of researc_her;;_ .

- who are also practitioners. Tan Sykes

- teaches elementary grades in 2 Calgary
‘Community school. He describes 2 pro-
gressive method of taking children outside,
first near the school, then furtherand. - "~

further afield, with a variety of journal

. “writing going on during and after each ..

experience. The early writings are shared
among students and teachers (teachers are

- expected to write, too, in Sykes" school).
. Emphasis is on appreciation and meaning.
o In this way students bﬁild a journal which™
‘documents their experiences and shapes the,

learning they made from them.
-In the U.S. college context, Peter
Beidler reports striking improvements in

student writing when it was based on'chal-
- lenging out-of-school experiences. In one

case, his students spent a weck-end ata . |
honey farm. In another case, they partici-

-pated in ropes course adventure activities;
“in a third, students renovated an old house
* as part of an English course in the Htera-
ture of self-sufficiency. In all cases, journals

provided a vehicle for learning by writing.

- Itisclear that journal entries are a method-

of learning. Writing, in some form, is
the commonest mode of journal entry,

-although art work, music, and scrap book

style inserts are also-used. When writing to

learn, as in a journal, is extended over time,

there is evidence that surprising and

- unexpected discoveries are made. Thisis®
learning that could not happen in the -
“gather and sort mode. For example, Jim

Raffan and M_J. Barrett report that people

~-on an expedition who kept journals, showed
strong shifts ovér time to expressing a new

relationship of identity with.the land i n
which they were only visitors. -

“There are two messages in thls work
for outdoor educators. The first is that*

there is research support for using writing

A journal

documents
‘experiences and

 shapes the -

-~ learning.”

B ﬁATHw_AYs -
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Explorations

in Journal formats to hélp'promote leanﬁng
from outdoor experiences. This does not .
devalue the use'of writing as the terminal

product of prior learmng In fact it enriches
. the body of learning available for the more
-common mode of writing. The second mes-

sage is that teachers themselves may find

. \keeplng a ]ourna.l to be a very powerfual

reflective tool for inquiring into their owri
work. If students can learn from writing, so

can teachers, ‘To be blunt and bold, journals -
- areaformof research tool easily access:ble
to pracnnoners |

- Bert quwqu wakwnes contributions of
- “research reports and ideas for this column.
" Send them to bim at the Faculty of Education,
; Queen’s Unmemty, ngrton Onr.am, K7L
“3NS.. :

Sonrces

Beldler, P, Kraft,R & Klelsmemr,_] (Eds)
Experiential Education and the Schooks.
Association for Experiential Education,
CU Box 249; Boulder CO 80309.

Raffan, J. & Barrett, M. (1989). Sharing the
Path: Reflections on Journals From an :
Expedition. Journal of Expenentlal Edu-

© cation, (12)2,29-36. -

Sykes; 1. (1987) Time, Place and Commumty
 Ingredients for Good Writing. Journal of -

* Experiential Educdtion, (12)2 10-13.

Industry in Ontario

' Environmental protectlon_, accordmg to
a recent survey, is a $2-billion industry -
" responsible for 28,000 jobs in Ontario.

1 This places it on par with the clothing

“and wood products industries. The -
= survey covered 1,300 firms involved in
. the supply-of envirérimental goods and’
 services. Areas covered were air pollu--
tion, wastewater treatment, solid waste ~
- disposal, recycling and the monitoring of
environmental data. Sirice 1983 the
growth rate of these industries was-

Protecting Enwronmeni isa $2 Bllllon

between 17 and 32 'p_eré_én: per year.

-~ When asked what areas were most. -~
*favoured by government policy, the en-
~_vironmental protection regulations were-

- cited. Unfortunately, it was also noted
* that, by following the American model

for regulations, Ontario was hmmng the

possibility for stimulating environ-
' mental protection products that could
_be exported to the Umted States

_ D Hztcbmugb
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B Can Industry make money —_— und proted
the Environment?

" In The Green C’ap:mhsts' How Indumy wn
make money — and protect the Environment,

eading the JTm,il |

Ethlcul Enwr_onmentul Economlcs

By Mark Whitcombe

Economzcs and tbe Envzmnment A Recom'zlmtzon
" Block, W. (Ed) {1 990) Vancouver Fraser Instltute '

The Green Capztalm;s‘ How Industry can mdke

money — and protect the environment
.. Elkington, John, (& Burke, Tom.) (1989). London: Victor Gollancz |

“T_h'e fenvironment’ is where we all live;
and ‘development’ is what we all do in

" attempting to improve our lot within that.

abode. The two are inseparable.”

 (Our Cammon Futﬂ.re, p- XL) .

A E nvir'onmenta;l conservadon and eco-

" nomic development are inseparably :

" . linked. Elkington’s book, The Green Capi-
- talists: How Industry can make naomey — and..

protect tbe Environment, is one statement of

that view. Another is a recent Canadian .

book edited by Walter Block, Economics and
the Environment: A Reconciliation. How- -
ever, these books present differing views of

the relanonshlp between economics and the
* environment, Block’s book comes from the
* Canadian conservative busingss and eco--

nomics establishment. Elkington presents a -

view, somewhat new to environmentalists,

thatit really is OK to ‘getinto bed with
- capiralist’, that there is a valid greening of

the corporate world, and that by working
with capitalists in an integrative manner,
suitable solations to our environmental
problems can be found. I would have liked.

-0 have found a thoroughly “green” view of

these. topics. However thisis the w1dest

- spread I could ﬁnd

~ Elkington points out the need for new
. bndgmg institutions to narrow the polar

partisan gaps that often develop between
environmentalists and government /.
industry — highly politicized gaps that

~ often prevent reasonable discussion. He
.states “There s a growing willingness on

the part of many people in the environ- * -
mental lobby to work with industry to-
resolve pressing issues in such a way that

development can proceed, whilethe -~

_environment can be protected or even

enhanced.” (Elkington, p151) He distin- .
guishes between environmentalists who are

 polarizers and those who are integrators.

The integrators “attribute environmental -~

s 'damage not to unalterable selfish amtudes

and interests, but to defects in scientific -

- amalysis, in appraisal of costs and beneﬁts
_.and above all in education and training - -
. which can be and should be remedied,
. especially'in the ranks of many lafge'eco— ‘
" nomic agencies, both public and private.”

{(quoted from Max Nicholson, WWF

~founder, #bid. p158) Conflict between env1-.
‘ronmentalists and capitalists is seen-asa
temporary aberration, with consensus as 2
. much more normal manner of settling

conflicts in a society whose natural condi- -

ion is a sort of equilibrium. “Environmen-

talists are moving from reaction to action,

from analysis to synthesis™ (i4id., p23)
“Private ownership and private enterprise,

f:_ir _E_rqm being _endangered forms of

“need for
new. brzdgm g

institutions to
narvow the polar |
" partian gaps

- that often
 develop between
" environmentalists
and government/

- industry”

| LU




Reading the Trail
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 "Environmentally
unsound activities
are ultimately
" economically
- unsound.”

economic actmty, are playing an increas-

ingly important role in the transition to .
-~ more sustainable forms of development
o (ibid., P8S)

Partly for writing this book , partly
for writing The Green Consumer, (cannota .

' green admit that we all are, in fact, consum-

ers, no matter how greeh our actions?), and

© . partly for becoming a consultant to indus-,
- changes to pressures that in part do come |
from environmental concerns and that are

try, Elkington is seen by some greens asa

. sellout to the capitalists, and notreallya -

true green. He is seen as condoning

~ consumerism, rather than being stronger in .
promoting 2 new and fundamentally
different lifestyle. Eﬂung‘ton himself, uses

the phrases “watchdog be(;omes_ lapdog”

- and “green quisling” to describe the reac-
- tions of more fundameritalist greens to
- others of his ilk, and I think pretty clearly
‘he feels the term is being applied to him.
Buz I think he is also aware of the porential -
- pitfalls of his approach. “When future =
j generauons look back at this period of .

economic history, they may well conclude
that we ... were seduced away from sustain-
able development by the bright lights of

~ consumerism.” (#bid, p84)
‘ Elkingron shows considerable sympa- - -
 thy towards the views and methods of
' private industry. Envxronme;ntahsts no -
.. longer have the monopoly on environ-
- mental thinking” (bid., p23) “anate

industry is among the largest insdtutions in
most countries, commands the most

“resources, moves the most quickly and
. flexibly, is the least bound by traditional
- structure orideology. It is the engine of

wealth creation. Ithas learned the rule of -
the marketplace — change or die. The

.. times call for massive change, and business -

knows how to manage change.” (Bruce

'Smart, former chairman of the Continental -
, Group) (Gbid., p72) In many cases, The
- ' Green Capitalist seems to be 2 presentation
- of the industry side, replete with facts that -

seem on the surface to be marvellous ex-

. amples of industry’s environmental ethic, -

but which on closer inspectidn, are, to say

the least, somewhat suspect. For example, :
the justification of plastic botdes for airline
- liquor, instead of asking surely the greener
_ question: Why is anything necessary, other
- than one big bottle, out of which drinks

are poured, just as in any other bar? In

faitness, industry has in many cases made

significant responsible environmental

driven by standard free-market economies,
e.g., Rolls-Royce and jet engines.
- Yet, Elkington is not 2ll blind.

" “There is no denying that market pressureé_
- have encouraged : many companies to ‘ex-
' ternalize’ a significant | proportion of their
‘production costs by imposing them on
- their workforces (with, for example, unsafe -

working conditions), on local communities
{for example, high noiselevels), on con-"
sumers (for example, defective products

. based on inadequate research or quality
control) and on the environment (for ~
* example, pollution).”: (bid., pp14-15)
And, “Environmentally unsound activities
are ultdmately econormcally unsound.”™

{ibid., p13)

Many of his points have a good deal - o

of merit. He argues that environmental

" -protection and sustainable development -

have to be presented to industryin such a
way that it is seen to be a real, commer-
cially viable option-for business. “Outof -

. enlightened self-interest, business is likely

to become involved in social problems

~ concerned with the environment.”- ‘Robert - -

Anderson, Arco Pre51dent_ {thid., p165)

l However, is that “likely” enough, oris’
Tlegislation with teeth required to add -

" motivation? Can industry be expected to
regulate itself, or does it require means of -

regulation in order for it to behave sensi- -

" bly? One of the problems with the free-

miarket approach to the environment'is
that environmental problems are indivis- -

=

ible, being transboundary in space and -

T




intergenerational in time, while marker -

- forces operate much more in response to

L artificial boundaries. Broader (green) costs

-of particular environmental decisions must

be borne by developers and it is crucial that o

_ the economic time scale is much-length

. ened to reflect “biospheric” time, as exem- .
plified by the quote: “We do not inherit the
planet from our parents and grandparents; -

* we borrow it from our children and grand-

children.” Thus various forms of govern-
_ ment regulation need to be used to repli-
cate incentives and outcomes of a perfectly .

~ main themes running throughout the book -

_ in forcing both government and industry to'

the role of environmental groups in push-
- ing governments, corporatons and indeed.

functioning market economy. This regula-
tion should allow maximum freedom for .
industry to respond, rather than imposing
‘ready-made’ solutions.

Two worthy points from the book
need to be acknowledged here. One of the

Radin o te Trail

is the role of environmental action groups

move faster, (indeed, moj}e at all, in some
cases.) Elkington details many examples of
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Reading the Trail

| statement of the
- need for values
' education.”

.4 very clear

whole sectors of induétry to make sigrﬁﬁf

cant and fast changes in ‘policy and prac- - -

‘tice, e.g., CFC’s and Friends of the Earth,
and Greenpeace and the European chemi- -
* calindusory. ‘

The second is the quote from Tan -

‘Blackwood (of the Oil Companies Interna-

tional Marine Forum) that “the ultimate

challenge is to have all personnel identfy

with environmental protection objectives.
Human conduct is the least amenable for
" legislation.” (ibid., p92) This is surely a:

- very clear statement of the need for values
education!

~ Economics and the Env:r_onment. .

o A Reconullutlon‘-‘

" The other book on r_he topic of environ-
" ‘mental economics is Economics and the En-
 viromment: A Reconciliation, (19903, edited

by Walter Block, and published by the

Fraser Institute of Vancouver. This body -
" is an independent Canadian economic and

social research and educational organiza-

" tion, with the objective of redirecting
- public attention to the role of competitive
markets in providing for the well- being of -

Canadians. Completely free markets —
strict laissez-faire economics'—in a
libertarian society are the goal of this’

. conservative think-tank, with a much. -
- reduced role being given to government. -

This book, downright scathing of enviren-

mentalist thoughts and actions, is therefore
~ an interesting contrast with Tbe Green

Capzmlm : :
The d15c1p11ne of economics rests, in

‘part, on evaluative assumptions, which
* many economists seemn oblivious to. These -

Fraser Institute economists are conspicu-
ously blind to the existence of their own
values. Ifind this lack of acknowledge-

‘ment of the very existence of their values
 one of the most frisstrating things with this
~ book. Itis one of the most blatantly value-

~ laden books I have ever read. The values

rhinos.

N

of the anthors are never considered, but

always right, and the values of their oppo-

nents are always wrong and often run-down
in the most scurrilous of manners. Envi-
ronmentalism is repeatedly put down as a
rich man’s cause — as if their brand of

~ thought is any less so! -

Their blatant anthropocentnc view is

never explicitly admitted, let alone ques-
" . tioned. Their ultimate goal is to “maximize

consumer wellbeing” (The Economics of the
Consumer Society, Chant, McFetridge, and
Smith, p18) Furthermore, their “funda-
mental ob]ec‘aon to the entire conserver
scenario is that it is based solely on value

- judgements. More importantly, it is based

on value judgements not shared by the -

" majority of Canadians.” (#bid., P17 This =

last quote could equally apply to their own

" position! And both points therefore arenot -
- sufficient to preclude either position.

‘The view of environmental problems
is very narrow. Pollution is really the only

‘problem dealt with in much of the book.
" “Pollution is no more than a standard -

resource allocation problem that can be -
analyzed with the traditional tools of

" economics.” (The Economics-of the Conserver

Sociery, Chant, McFetridge and Smith, p61) |

" Intergenerational rights and equity are-

- treated only as possible profits for a land-
" owner to realize by conserving his land for -
" the higher price some future generation o
might pay. Intergenerational rights {called

“self-interested redistribution” and “feigned '
altruism” by Borcherding, (Natural Re-

 somrces and Transgenerational Equity, p9 5y
_are thus merely values linking a potential

proﬁt situation and a profit. The mainte- -
nance of biological diversity and the’

- reversal of the plight of endangered species

are seen as only market potentialities for.

‘someone. to capitalize on, in the manner of

the Texas rancher wn:h hJs fenced—m

The repeated solution in Economics

. and the Environment is t0 move to a com-.. -~




- *—in their view, nothing is ever the fault of

plete free-market economy first, together

with the establishment of very broad private -

property rights. Then the best solution,
both economically and ecologically, will

~ come about. “The two [Environment and .
" Ecology] are intellectually indistinguishable

as far as our dealings with nature are con-

" cerned — but only if all costs are takeri into

account.” (Walter Block, Environmental

Problems, Private Rights Solutions, p289)

Block advocates a strict system of
costs-benefits analysis. In the case of the

Valdez oil spill, he wishes that the C(-)rnplei:e., :

costs of the damages be borne by Exxon, as

" the responsible party for the perpetradon of

the disaster. Under his proposed scheme of

‘full responsibility, the économic system -

.should reflect the true and total costs of

altérnative activities. ‘
Pulling Together the Commonalities -

In many ways the free markets advocated by
the authors of this book have some strong
points. As Elkington says, and these

econoriists would agree,.a free market can - -

respond very quickly to changes. And the
Fraser Institute economists make some very

- cogent points about the potential efficacy of
- markets in solving some problems. And

some of the points they make about big
government and its bureaueratic inadequa-
cles ring true. . But their blind acceptance of
the pérfection of the markets is unsettling

a marketor one of its agents, and govern-

ments are always the cause of market

failures because of their interventions

which invariably interfere with the way the
market will ideally operate. _
Yet the point that any commodity

must reflect its true and total costs is similar

"...blind acceptance

to_the strict green view. The difference
relates partly back to the fundamental

. difference between anthropocentrism and”

biocentrism: what things are of value?, and

 partly to the manner in which conflicts are

to be decided. The Fraser Institute econo-
mists don’t consider anything other than
the preferences of humans to be of value,

“and a strict utilitarian costs-benefits analysis

based on that narrow assignation of values
as the means to satisfying that end. Ina
view in which the integrity of the biosphere

- is the highest value, assigning relative

- values is eriormously more difficult, because
there are so many more complex entities to. - -
value. And there is no one view of settling -
“conflicts in a biocentric view. - :

of the perfection -
of the markets is
unsettling.”




rospect Point .

My Desk i is Under My Bus Seui

. _ o By Zobe (Liz) MucEachren
o S © Groduate Assistont AF! Bus#2

book about the school £ill out an apphca—

T he school I attend is about as expérien- :
. tion and attend a personal interview. This -

tial and outdoors as a school éanbe. It

“Dying o bug

‘a Sequoia!”

B PATHWAYS

is definitely very unique. For instance, my
school is under my ‘seat in the form of a box

- filled with paper, clipboards and pencils.

My bed (sle.eping bag and foam pad) is
above my head on a shelf. I make extensive

 use of a library at the back of the bus which
- rests above the kitchen coolers and stoves.

My classrooms are wherever.a road goes,

- the hiking trail wanders or a paddle ¢ can’
" mkeyouto. .
_ Teachers are all the people we pur- ..
- posely seek out or coincidentally meet

along the way as well as the busmates you

 sit beside. The school I am attending is
. called the National Audubon Expedition

Institute, AEI for 's‘hort.' Tam especially
excited about attending school this fall as '

 the bus Tam on will probably be coming to -
Ontario. It will be the first AEI visit to this
. .area, as past visits to.Canada have been
- limited to the east coast provinces.
- Last fall I started my first of two years
" in AFT as I worked towards my Mastersof

Education with an environmental empha—
sis. I flew 1o San Francisco to meet twenty-
one other people who Lwouldjoin forming
a consensus society for one school year. -

~ Everything is discussed and agreed upon |

unanimously; like what time breakfast will

be served, to where we will go that day_and :
. who we will meet. There are two guides

who drive the bus and make sure we follow

the schiool rules. Their past experience with .
' AET means they may be turned to for -

guidance but thiey are not “teachers™ in the
traditional sense; just fellow bus. _memhgrs

~ AEI also has buses for high school, under- )
- graduate and semester students. To be -
. accepted at the school you rnust first read a

ensures that you understand exactly how '

the schoo! operates.

For each course T am n enrolled in, I set.
up my own cirriculum using some prede-
termined guidelines. Assignments are based

“on my own preferences. I may choose to-
write 2 log, set up an internship, or doa”
_ presentation for my busmates. For grades,

we mark ourselves and get approval by our
peets. [t sounds easy but believe me itis
not. It requites that you stand up and
justify your thesis for every course and -

- project. Fortunately, we get to sitin acircle -

and talk. You can expect some very honest
comments for and against your work. This
process. also means that after all our expen—- ’

ences, we share our opinions. Twenty-one

opinions can vary-a lot when our back-
grounds s0 diverse. As diverse, in fact, as
social workers, computer specialists,

. graphic des1gners and biologists. With

consensus I gain a well rounded view
instead of the viewpoint of only one

professor.

Over the year the bus T'was on

travelled from San Francisco to Louisiana

and back to the Southwestern states. Here

“are a few of the hlghhghts

| Meeung a witch, raising magic, doing
earth rituals and understandmg stere-

otypes.

. M A backpack tip in , Yosemnet and two

- excellent theatrical shows zbout John
Muir.

- M An Oregon Dunes backpack expedmon

and then meeung Carol Van Strum —a
bio-toxic specialist, author and wcum of -

forestry spraying.

WA walk in the Redwoods and then a




- sawmill tour. .
B Trying to hug 2 Sequoia!
M Learmng to avoid cactus spines while
hiking in the Anza Borego Desert.
M Participating in "A Council of all -
Beings" environmental educaton - -
- seminar.
[ Dancmg Mardi- Gras styleina small
- .vown accordion shop while twenty—one
musicians jam Gumbo, Soup!
M A canoe trip in the swamps, spotting my
first alligator and hugging a Cypress tree
from the canoe.

B Meeting 2 Voo- Doo princess and unrav- -

_ elling stereotyped visions again,
B Feeling hypnotized by Hopi Katchina

dancers late one night as they danced for

the earthina klva

.M Contra dances; contra dances and more
" contra dances. } ;
W A sweat lodge and a Navajo medlcme =
- man,

= . l A'geology discussion and my first look at

" Rainbow Bridge.

My list of h1gh11ghts could goon. Iris .

- easy for. me to get excited when T talk about

Cmy. school. NIld-September this fall Twill be
meeting my new bus-mates for this year in'-

. backpacks on the roof, parked outside an

- then agree to visit some of Ontario's .
wonders. :

for High School and University students,.
- comtact: Northeast Audubon Cmtre, Sbaran, :

Prospect Point

Mﬂwaukee. The guides picked this stanng

" location in response to a letter I wrote last

year asking that they consider having a bus
come to Ontario to explore some Great,
Lakes issues. Presently, T have a list of -
canoe trips and Ontario highlights ready o -~ -
‘sell to the group. Hopefully, our group will |

Soif you see a a school bus with lots of |
organic food store, feel free to come by and -

talk. If we drive by you on the north shores
of Lake Superior, then honk. Help me

~ show AEI that Ontario is a wonderful

province, full of enthusiastic outdoor

 educators and fnendly people |

. Zabe MacFachren is 4 graduate qf Lakebeﬂds

‘Recreation Department. She taught in North-
ern Ontario communities ind with McM’mt_ers Loy
O.E. programme. Having completed ber -~ -
Masters with AEL she now is a staff and rides .

' _tbe experiential lezzmmg bus. For more infor- - .‘

muation regarding this mieremng programme

Connema‘ut, 06069

 WHERE:
WHEN:

2 “The Great Outdoors It’s Closer Than You Thmk‘” :

Featuring: David Stokes...
;and much, much more. - : : _

Canterbury Hills in the beautlful Dundas Valley, Ancaster, Ontamof :

Thursday September 26th - Sunday September 29th, 1991

- WATCH FOR DETAILS IN AN UPCOMING PATHWAYS -

- PLAN NOW TO JOIN US FOR
| T COEO’s 21st
ANNUAL CONFERENCE !

“Reachmg For Connectlons

. The Pregranix_ne Committee invites contributions of ideas for speakers and fergnat. :

- e




Ourtdoor Education

B s

Continued from page 7

" more teacher training on the techniQues of

teaching in the outdoors and teacher apathy

~ towards conducting outdoor science classes,
‘a more sibstantial body of research that

verifies the benefits of outdoor education -
programmes must be compiled.

7 There is a need for outdoor activities -
- in the curriculum. First-hand experiences in
. the out-of-doors stimulate positive student
interest in the environment and may instill - -
. a deeper understanding of those areas of life
* science which are‘ordinarily read and. -

discussed. In order to ensure that gur

. students receive the benefits associated with
- outdoor science activities, educators must
.. be willing to overcome the challenges

* associated with this teaching strategy.

' Jobn Bowyer is an environmental science . -

teacher at Brock High School in the Durbam

- region. His interests centre on the development

of environmental attitudes and values.
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Hamilton-Wentworth,
Holton, Peel, York,
Ontario, Metro Toronto
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Northumberland,
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Edward, Lennox ond
Addington, Renfrew,
Frontenac, Leeds,
Grenville, Ottowa-
Carlston, Lanark,
Prescott, Russall,
Stormont, Dundas,
Glengorry
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Position:

-
Membership Application Form

Name: (Mr., Mrs. Ms)

Address: (Street or R.R.)

Postal Code

Telephone: -(H)

If applying for family membership, list persons who will be using
the membership.

Iamin the .

University/College if full time student: _
Region of COEO.

Fees: (circle)

COEQ membership is from September 1 to August 31. Any
membership applications received after May 1will be applied to the
following year.

Please check: New (0 Renewal d - Membership #

Student: $20.00
Subscriptions (available to library/resource centres only): $30.00

Regular: $35.00 Family: $45.00

Make your cheque or money order payable to The Council of Quidoor
Educators of Ontario and mail, with this form, to:

John Aikman

Membership Secretary

47 Rama Court

Hamilton, Ontario
L8W 2B3

Please allow four weeks for processing or change of address.




