


John Alkmar, Membenshdip Secnetany, Anfoamed Anee that, only 50% of. the curhent
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FROM THE EDITOR'S DESK

REFLECTIONS AND- MUSINGS

So here it is, a hot Saturday in August and I'm wrestling with this editorial.

- Trying to decide if my final effort should be a litany of thank you's or éohething
Vmaud11n or another attaek on the Reed Paper Company (they deserve it!} or a call for

-a natlonal symp051um on certification. - All the whlle I’m questlonlng my sanity in
taking on this job two years ago. It's a gorgeous day and I should be sw1mm1ng w1th

T omy son instead of sitting here with my dictionary and Thesaurus.

It is nice indeed to be recognized. At the last Annual Conference, while stand-
ing about watching people Tegister, I was approached by several females. The wanted
information about"axworkshop and I guess Irlooked likely enough to supply the ‘details.
Glancing at my name tag,'one uttered, "So, you're Ron Erenette;N .There was.disappﬁint_
ment. in that voice; somehow I'd failed to measure up. I guess the one big eye -in the

middle of my. forehead throws people.

The quegtion which the old inner voice always asks haunts as this final issue
comes together. Did it all make any difference?' Was -anyone's appreciation, understanding
- or knowledge affected by’ v, ‘efforts? I suppose no tool exists to measure such potential.

change. - People have written me - often - with arguments, criticisms, compliments,

suggestions,'complaints and matexrial.
- The one aspect of the task which often gave me stomach aches was what to leave out
“of .an issue rather than what I could find to fill space. People were very generous

with their contr1but1ons. There were two people who contributed greatly and should

be mentloned. Beth Jefferson sent most of ‘the material for About The Environment this

past year; Cralg Copland's Wllderness Experience Myth was a superb document which was

presented to Anee for use over the past year.

N

Complaints? My God -but teééhers'are oft times the most unprofessional p:bfeséionéls!—
I have received material that ranged from sloppy to 111eg1ble. Spelling errors, PpooT
grammar, terrible wrltlng, crossouts, arrows at tlmes were a pain. I*ve:kept some of the
worst.should anyone feel slighted. We all need-some remedial work. Or, at least, a bit

more consideration for whoever takes on this task next year.

The two years were 1nterest1ng and challenglng Many people helped to get these
issues.out in the mail to you. The office staff and printers at Metro Separatse School
Board handled much of the work in the flrst_year. Th;s.past year, ANEE was printed in
Acton where John McNab at Dills Publishiﬂg has been most coopefative. But, the real hero

" pehind this operation has been my wife, Pat, who typed every issue. In spite of a full-
“time job, a full-time three year old and ironing to be done, she has persevered with me.

The air has been blue around here as we plugged on but, without Pat, I am hard .pressed
‘to see how else the issues would have gotten out. ' : D(/
S | TN il Chaffeys H0cE,
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 THE WILDERNESS EXPERIENCE MYTH

This 48 the founth and final part o

§ the senies writien fon ANEE by Craig Copland.

In the past Lhree issues, this senies of articles has examined Fhree streams of thought

~which have contnibuted to dur present myth of wilderness experience.

the Frontien Myth, the Transcendentas Myth and

on

These three wene
the Canadian Sunvivaf Myth. This con-

cluding article addresses itseld to the question, "Whatf Shoufd Be The Role of Wilden-

neds Ewxperdence in Fducdtion

This final article is by far the most.
difficult to write. The first three de-
manded'gnly a-degree ofmhistorical-and.cul—
tural research. This one calls for the

construing of the.informaqion in the first
three, along with other observations on
wilderness so as td construct an argument
which will disqualify certain approaches
to'wilderness, and assert the validity of
others., In that f am not an amateur seer,
let alone a trained philosopher it dis in-
evitable that there will beﬁqeakﬁeises in

o
the argument. 4

_ “In that wilderness experience is,so@e»
thing aboutlwhigh many. of you hdld very -
strong convictions it is likely that some
of you will disagree, and some strongly

- 80, If such is the case, pleasé put your.

ideas in writing so that we may all benefit

from your insight.

"...WE WOULD DO WELL TO BEAR IN MIND
THAT CONVICTIONS CUT LITTLE ICE IN A
" DAY WHEN "ACCOUNTABILITY" IS THE PASS-
WORD AND "BACK-TO-BASICS" IS THE MOTTO
. OF THE EDUCATIONAL COMMUNITY."

" dues.

Let us begin with a series of relatively
unconnected general observations about wild-

erness experience and then put forward a

set'df-parameters for 'an appropriate approach.-
: . . : . " - R

1. ,
We are all, to some degiee, a product of our .

myth;.':The”paiticular version of the:wild:'_'

.ever entering the wilderness,

'teaching our students 'no-trace';

‘¢amp. Perhaps it is easy to deceive our-

erness recreation myth which we may be-
lieve in is likely formed 'as much by our
ewn distinct combination of the three
streams of the wilderness myth . as it is
by our actual wilderness experience. '
Qur persohal ﬁilderness experiences were

‘likely affected and possibly even directed
"by the myth we believed in pfior to our

Now there

‘may not be anything wfong with our holding

to a particular brand of wilderness myth-
ology, but let us realize that mucﬁ of

‘what we believe is grounded only in our.

convictions and has little or no factual _
support. Not that we personally require
research ‘in order to.prove to ourselves
that we benefit from wilderness experience,
but if we are attempting to substantiate

"a position which asserts that wilderness

experience is a worthwhile part of a school

curriculum we would do well to bear in mind

_that convictions cut little ice in a day

--when "accountability" is the password and

"back-to-basics" is the motto of the educa-

tional community.

2.

"The attitudes and the goals of those who.

are encouraging no-trace camping are most

‘commendable and the techniques they are

- ‘espousing are for the most part lohg over-~

‘If we are not practising them, it's
time we started. There is a danger, however,
in calling what- we are:'doing and what we are |
: Even the
most conscientious camper cannot avoid

having impact on the ecosystems operating

in the areas in which we have choseh;to




selves into thinking we are having little
or no effecf because so few of us ever
camp on_anyfhing other than a well- deflned
campsite,.i.e. a level area which has a°
few trees and neo underbrush. Generations
héve‘trod_the’original“hatural ground

cover into a few scattered pine needles.

The 5uggest10n that we. seek to cover our
tracks by d1sgu151ng the location of our
firepits and tent-sites will do more harm
.than good.
damage which ever will happen to a well-
used campsite will happen in the first
year; eighty per cent in two years. It
takes at 1éast five years for a campsite
in the Shield to rgcover from omne year's
use. So the continuous rotating of fire-
Iplace and tent site locatlons will effect~
ively disturb’ the entire area.. The more
'reasonable approach -- and the one cur—:'
" rently followed by Algonquln Park manage-

 ment is to establish one fire Pit, one

tent site and one toilet area which every-

body would always use. These sites must:
be sacrificed so that the larger remaining
areas might stand a betterrchanéezof pre-

serving their ecological vaTiety.

"ENCOURAGING WILDERNESS EXPERIENCE AND

ENCOURAGING WILDERNESS PRESERVATION

‘MAY BE CONTRADICTORY GOALS?"

Fifty per cent of the ecological

Secondly, it is misleading to speak of no-

trace camping because even if it has no
trace on the locdl wilderness area, the
camplng industry is llttle different than
any .other consumer industry in its use of
non-renewable resources, its built-in:
"obsolescence, its style consciousness and
"its merchandising. of commod1t1es to the
extent that campers are already over sup-
p}led w1th gear and gadgets and still
buying more. 7

©

The back-packer and canoeist

-

in the wilderness are. only the visible:
tips of an iceberg which_includesfoil-'
mininé,'petroleum refining and Ligﬁt<
weight petro-chemical fabric productipn;
open pit bauxite mines in Third World
countries, aluminum smelters: requiring
vast amounts of power and fresh. water;
production-line labour in factories
turning out tent poles, canves and pots .
and pans; poorly written, quickly edited
books on camping spewed out by the hund-
reds; extensive advertising and merchan-
dising; miilions of miles of highway
travel in private autemobile, complete
with weekend traffic jams; and a Kaf-
kaesque labyrinth of government offices
and employees continuously spinning fed
tape in an attempt to provide the delivery
sysfem for our wilderness exploits.

Hardly a no-trace pasttime.

3. ‘
Encouraging wilderness experience and
encouraging wilderﬁess‘préservation_
may be contradictoTy goals. The human
use of wilderhess or any naturqlrar¢a 
has an impact on the naturalxecosysteﬁ.
That impact may be reduced by practising
mlnlmum trace camping techniques but

it can never be’ removed Presently the
over-use of certain areas, such as
Algonguin Park, is Fesulting in the
serious dgpletion'of_ecological variety
in.the camping areas. We are in danger
of loving our natural areas to death.
The consumptiﬁeleffects of wilderness
recreationists on the wilderness itself -
has led one conservationist to deblafe

that "The surest way to seal the death

warrant on a natural area. is to call it

a park". Wilderness .areas can absorb a
limited number of fecreationists, and
those limits may be-extended by wise :
camping practices, ‘but an appalling'
numbsr of people a;e:still practising

slash and burn .camping. The limits of

/ some areas have- already been surpassed

while others are rapldly approachlng.




All of which is to say that we can't have
The implications of
There

is no peint in Offerlng wildernéss ex-,

our cake and eat it,

this realization are interesting.

perience as a Beneral panacea for societal
or individual i11s. oQur wilderness areas
willrnot tolerate toc many more users and
still remain wilderness. ' Of necessity,
wilderngés recreation must continue to
be the pasttime of a limited mnumber of
people.

~wilderness experience into the school

The widespread incorporation of

currieulum will sconer or later be self-
Though the concept of
selectivity may be an offense to our demo-

destructive.

cratic sentiments it is a necessary evil
and we must develop some parametérs for

selection and learn to justify wilderness
rather -

experience in terms of the 'same'

than the ‘'many!’

2

The Tourism®and Outdoor Recreation Planning
Study (TORPS) conducted: recently by the
provincial govermnment ré%ealed what some
people had long suspected: W11derness
recreation is an elitest pur5u1t. As we'
proceed along the continuum towards the
"purisf" appioach and as we travel further
into the interior of a wilderness area,

we find that the*leve} of income énd educa-
tion of users increases accordinglj.'
Whether this situation ‘is simply the Te-

" sult of the historical inability of all
but the upper middle class and the rich -

to send their kidsito campé_which'offered
wilderness experiences or whether there
exists_a web of more complicatéd cultural
‘and sociological reasons is not for this

article to decide. It may be that by

"SO0 LONG AS THIS GROUP CAN RETREAT FROM
THE CITY INTO THE WILDERNESS THEY . WILL
LIKELY FEEL LESS COMPELLED To IMPRDVE

THE QUALITY OF URBAN LIFE

'including wildernéss experience in the -
jurisdiction of the school system we will

-;impetus for social change.

-urban.

‘North American society.

‘latibn_do'nét and will never‘engage in it. -

bring'aboﬁt its egalifarian pfactice.

So the fact remains- that present act1V1ty
is’ by and large elitest, and that fact :
has further implications for our under-
standing of wilderness experiencé_uis a

vis society. One of the reasons commonly

‘given in favour of wilderness experience

is that it offers an alternative to the -
"work-a-day, dog-eat dog, nine-to-five"

urban world. In that it is and must con-

. tinue to be an alternative retreat from

the urban working world (i.e. wilderness

'living cannot'!possibly become thé norm),

wilderness experience is a conServatlve

Phenomena.. By allowing people the

-occasional retreat which enables them to

cope better with urban life, wilderness
experience detracts from the development
of the recognition and consequent dction

-which might effect poéitive social change

" and make urban living_more'desiréble.

And in that it is elitist, wilderness

recreation skims the cream of-the educated
young who might otherwise provide the
Sc.long as

this group can retreat from the ciiy into

the wilderness they will likely feel less

compelled to 1mprove the quality of urban
life. ;

5.

Continuing in the same vein, it is obvious
that the future of the human race will be
Wilderness experience presently is

and in future will be even mere so a

‘luxury engaged in by a small segment of

‘It cannot possibly

" be-construed as a necessity to full human

deVélopmént since 99% of the world's popu-

p

The efforts we have made and the methods we

have developed in using wilderness experience

- as an educational and personal/social growth

vehicle must be modestly but realistically

‘understood as local and limited alternatives

to .the much more éignificant efforts which
are being devoted to the education and
development of the world's youth in an

urban mllleu. D15;11u51on;ng though that

T

i




Tealization may be, we would be fDOllng only
ourselves if we thought otherw1se For youth
of Hong Kong, Calcutta, London and even much
Of North America, w11derness experience is
51mp1y not a conceivable alternative, ex-

cept;

. - \
perhaps for a tiny priviledged min-

ority..

6. ,
Regardihg wilderness in a pantheistic, oy-
stical frame will not lead to its comnserva-
‘tion, There are a number of alternatives
currently being offered in our questlng for
the so-called environmental ethic., One of
the more popular onés is the mystical as-
cribing of some sort of spirit to nature
‘per se éfter the fashion of some of the
Eastern religions or ‘the beliefs of the.
'North American Indians. It is assumed that
ifrpeople were to consider themselves in
some sort of gpiritual oneness with nature
then they would not treat it as merely a
Un-

fortunately, history is at odds ‘with this

Tesource placed at their éhsposal.
iassumption. "In spite of their reverence :
for nature, the envirbnmental impact‘wrought
by non-western societies has been 11tt1e
different. The terrlble floods on ‘the
Yahgste and other Chinese rivers were the
résult_of the removal of forests from the
.watérshed; the Ganges is one. of the filthiest
rivers in the world despite its sacredness;
and with all due Tespect to thg North Amer-
\ican”indians'they were not the conservation-
ist-of-the-year types which some later-day
Rousseau would.have us bqiieve; Some anth-
ropologists have concluded that the tendency
of people to alter their environments so

as to enhance théir material wéll-béing is
virutally universal. " The only difference
between eastern and western cultures has,'
been ‘the vastly greater dégree of_succeés
by the west, using industry and technologx i
as the tools. That North America was wilder-

ness before the white man is more accurately

-attributed to the relatively sparse populdtion

~and limited technological access of. the
Indians, rather than any behavroural tralts

imposed by a panthelstlc rellglon Not -

?:’&.

- posing our will and ideas upon them,

only will mysticism not Protect the
.wilderneés, it is more likely to permit
its destruction. Mysticism is inherently
passive, allowing the Vérious'spirits of
trees: lakes, animals and other pecple to
follow their own course rather than im-
Un-
fortunately the spirits of nature do not
 reta1iate. They submit: We will see arez
after area of wilderness disappear while
we sit and wait for the spirits of the
trees and lakes to fight back. Let us
by all means then encourage our students
'learn about alternative belief systems
such-as those of the East and especially
of thé indiginous people of North America
and to appreciate the many qualities of,
these systems. " But let us not deceive
.ourselves into thinking that these systems
_provide the answer to our environmental

dilemma.

7 * . .

As we approach a conserver society the
pressure to transform—wilderness-into
resources for commercial forestry will -in-
.crease, not decrease. The reason is simple:
‘a conserver;sociéty_will’inevitably be .
brought about as we rum out of non-renewable
resources and are forced to re-direct our
way_oftlife towards the managed use of
“renewable resoﬁrces.' Wood products, in-
cluding alcohol ‘as ‘a replacement for oil,
ate the world's greatest storehouse of :
rengwable. resources. The pressure on their’

use will inevitably escaléten

As populat1on increases -(as it is bound to
do for the next flfty years even 1if we

reach ZPG tomorrowj and as our soc1ety makes
the change to renewable resources, many of
our remaining tracts.of wilderness will be-
comé_manéged.'tree-farms' Wilderress
areés accessiblé to recreationists will in-
crea51ng1y become representatlve ‘remnants
'of the different types of wilderness areas
swhich once covered North America. These
remnant areas will be zoned as national

and provincial: parklands or fqrest reserves

P




The colours, shapes and textures of the natural world are the putty from

which we sculpt our impressions and form personal aesthetics; in short,.

it is the stuff of the real world which makes it so memorable and so

treasured.




T

and.maintained for recreationa1, ecdnomic
(tourism) ecolbgical {game pool reserve}. .
scientific and historical purposes. '

: .

‘Having gome to this extent to limit the
possibilities for appropriate attitudes
towards and understandings.of wilderness
experience. .What ate we left with? Are
there, in fact, good reasonms for and rea-
sonable understandzngs of wilderness ex-
perience? '
Certainly; The realization that the roots

" of many of our ideas about wilderness ex-

pgrience are to be found in our cultural

mythology rather than in the wilderness
itseif does not by any means negate our

ideas. The very fact that our ideis are
rooted in mytholegy makes it all the more -
Wilder-

ness. experiences will produce positive re-

likely that they will be correct.

sults because we expect them to, because

_ ] ‘ .. < j
we communicate our expectations and because -

out students are sufficisntly conditioned
by their cultural mythology to havg(similqg
expectations. Our various present versions
of the wilderness experience myth are
strongly believed in by both teacher and
student to the extent that we will in all
likelihood find them to be true. = But they
will be true because we bélieve them, not
because of any property of the wilderness
per se.. In fact, a number of different
positive resnlts -- are all pessible and
indeed 11ke1y so long as we believe in them

and encourage their occurring, and our stu-‘

dents are’ at least predisposed to th1er possi-

bility.

Becuase the wilderness experience myth holds
such a strong grip on our collective imagi-
nations, the enacting of the myth offers one
of the most promising vehicles for the de-
veloping of character”and personallty Ain

" young people.
-is limited in:terms of the number of people-
it can heip, its eventual demise as popula-
tion increases and wilderness ares decreases

and its position as a distant second- in

5 :

Recognlzlng that ‘this veh1c1e

‘considerable.

“importance to the use . of urban expenience'-

to achieve the same results, we should
nevertheless qncoufage it to the maximum
extent possible within these limitations .
because it is such 2 great ‘way of wofking
with young people and because we won't

have it available forever.

"THE RE-ENACTING OF THE.WILDﬁﬁNESS
DRAMAS WHICH WERE SO MUCH A PART OF OUR
HISTORY, BOTH ENGLISH CANADIAN AND
QUEBECOIS, OFFERS AN OPPORTUNITY TO
DEVELOP A SENSE AND APPRECIATION OF
CANADIAN HISTORY ABOVE AND BEYOND WHAT

I -
CAN EVER OCGUR IN THE CLASSROOM.™

A second reason for emcouraging wilderness
experience based more on observations which .
1 and probably you too have made then on

any research: I have met few if any arm-

chair environmentalists or conservatiomists.

. Those whom I know who are active in the

pursuit of environmental gquality and the
conservationist society dll-seem to have
had some direct type of camping experience

in natural environments. Knowiedge of

“environmental issues alone would not appear

to be sufficient motivation for actioen to
conserve environmental quality. - The direct
personal experiéncing of natural areas in

a more simplified milieu seéms to me to be

a prerequisite_io—environmental action. . I

can't prove this observation, but I'd be

.interested in knowing whether yours have

been similar or not.
We Canadians have developed a great concern

for national unity., The re-énacting of

'.the wilderness dramas which were so much a;

part of our history, both English Canadian
and Quebecois, offers an opportunity to

develop a sense and appreciation of Canadian

history above and beyond what can ever occur

in the classroom. The potential for en-
couraging aréeriaus love of country is
Obviously it won't happen

atitomatically. Simply geing on a canoe. trip




will no more develop a consciousness of

‘the VOYageurs than walking down Yonge St.
will make. us conscioys of
muddy York. Considerable
has to be done beforehand.
toe be made throughout the

the histbry of
backgrduhd work
and an effort has
trip to integrate
an histor;cal understanding. - The potential

however is certainiy exciting.
The wilderness is a good school. As a part
of our curriculum, wilderness_expérience
can be justified, be indeed praised, be-
cause it Offers_én-immediate'rehl life
integrated setting for putting into action
so many of the skills and 1earning5 ac-
quired in the classroom. Ecology, geology,
‘geography, ‘

economics, outdeor recreation, interpersonal

environmental studies, home

relationships, group decision making and
personal. growth can all be part of one
well-planned #nd well run wilderness ex-
perience. One of the great sch1sms between

the world of the school anﬁ the world of

~ the non- school is ‘the difference between: the

compartmentalization of learning and the use.

of knowledge as it occurs in the school and
the necessary integration of . learnlng and
the use of knowledge in complex decision-
#aking as it occurs in the non-school. -
efforts are being made within the school
system through the introduction of inter-
disciplinary and integrated léarning systems
to mirror for the student the type of know-
ledge use he or she will face in the working
world. Unfortunately their efforts are
still classed és experimental. A wilderness
experience, however, forces the application
of many types of knowledge to real-1ife
Situations demanding complex decisions.

As such it is an excellent model for
students to work their way through as thef
are prepared for adult life.

There are a.few reasons for why we shouid
conpinue to:encourage wilderness eXperience
as a part of the school curriculum. You
could no_doubt add many others, strengthen-
ing the case for getting students out into

- the wilderness.

Let me look now at how we should employ

w11derness experlence

"THERE ARE MANY LEGITIMATE EOALS FOk
WILDERNESS EXPERIENCE... HOWEVER,
PREPARATION FOR FUTURE LEISURE TIME

SHOULD NOT BE ONE OF THEM."

Some

‘Provide a model of safe,

To begin with let us follow to as great

' an extent a$ practical the principles of

minimum impact ¢amping. (If this idea is
new to you may I suggest,yoﬁ'read through

the "Gerry Booklet" on No-Trace Camping,

available from Margessons orcontact the
National Woodsmanship School for a copy

of their "Woodsman's Code").

‘No doubt most of us are beyond the Your-

Own-Book-of-Campercraft-or-How-to-be-the-
Scourge-of-the-forest level of camping, '
but many of our habits. may stillihavg to

be refined.

In the use of wilderness there ;s always
some element of risk, as there is in any
type of adventure. As educators ‘it is
incumbent upon us to minimize this risk
without removing the adveniure and thus
environmentally
concerned wilderness activity. To.do so
requires a level of skill in wilderness
actiVitiés, careful planning and sound.
judgement in‘the‘conducting of the ex-
perience. We afe presently very concerned
about the level of safety in some wilder-
ness experiences conducted” in the name of
education. As pressure on wilderness

areas increase it behooves us to be like-
wise concerned for the environmental impact i
of each activities and to encourage a.minimum
level of technical skill and safétf'pre—

‘cautions. There are manyflegitimate goals

foy wilderness experience leadership deve-

lopment, group and-pérsbnal gr&wth, phy--

_yical exercise etc.. -- which should be -




built into the activity. However, pre-
paration for future leisure time should’
not be one of them. The curremtly dccess-
- ible wilderness areas of the province are
.not sufficient to absorb future hordes of
‘recreationists. _Hany‘afeas.are'already h
Tunning at or beyond their carrying cap-
.'iﬁclude leisure edﬁca—

let us direct that

acity. If we are to

‘+inn as a goal, then
koal towards the use of established rec-
‘reational areas such as the cottage country
and the conserfation authorities and not

the wilderness.

If we are to expand our use of wilderness
then we are obligated to assist in the
protect1on and preservation of wilderness
areas. There are many'areas in the pro-
" vince now which‘cduld‘be claségd as wilder-
-ness and whicﬁ are needed as wilderness
~ for both ecqlggical and recreational res-
sons, but they will not remain as wilder-
‘mess for long unless protécted by legisla-
_tion or purchased for reasons of ﬁreserva-
tion. If you are leading students on some:
sort. of wilderness exped:tlon, may I suggest
as a needed and interesting follow- -up ex-
ercise the contacting of the Naturé Conser-
vancy of Canada or the Federation of Ontario
‘Naturalists to find out which particular V
areas of the province are in need of pro-
‘tection; selecting one of them as a group
preject and then takiné'whatever action.

‘possible to assist in its preservation.’

Let us carefuily'plan our wilderness ex-
perience so that the desired persbnalfgrpup_
goals are given a strong likelihood of
occurrings. It is not suffiéient to expect
“simply "to have a good time", 'or "to grow'.
Our objectives need to be more specific
and our planned activities filtered through
~our objectives or we will haﬁe iittle poténf'
tiai,.excépt_through happy coinci&éncg, of
accomplishing our goals. Wiléerneés ex~-
- periences do not auﬁomatically have positive
results. Many of you afe either aware of .
or have been -part of negative wilderngss‘éx-

periences.

@

for somethlng,

Careful planning and the cultiva- .

tion of leadership is needed to ensure
p051t1ve experiences. Many wilderness
leaders have not taken out "twenty dlff-

erent canoe trips" as they ‘claim: they

~have taken out the same tTip twenty times.

The goals and objectives which we /do
establish for wilderness experieﬁces-def
pend largely upoﬁ the particular version
of the wilderness experience myth which
we lean towards. Obviously there are some
versions of the myth which are no lenger
acceptable ds the foundatiom for our actions.
The original, '"clear the_land, bring in )
civilization" version of the frontier myth..
is such a case, and some of us wouid never
dream of pushing such a myth. For the
reasons given . earller in thls artlcle, I
would urge us to avo1d the Transcendental—
Like

the wilderness areas of the

mystical understandlng of nature
it or not,

© province (or anywhere) will be preserved

only as we accept human respon51b111ty
then we must in some ways
at least:be:separate from that thing.
We cannotcenéeivefourselVes as bgiﬁg_
one with nature, in the mode of the'
Transcendental or Eastern mystzcal models,
and still see oursefves as responsible

for nature. -

.
5




Preserving our historicatl heritage_ié a key aspect of outdoor education. The
methods and machines of early Ontario are of constant fascination to present
generations reared on instant breakfast, instant television, instant everything.
The one ingredient missing from all of this 'instant' world is sweat - a vital

part of pionmeer progress,




ANNUAL CONFERERENCE

SEPTEMBER 28,29, 30TH OCTOBER 1ST, 1978 -

i i o - \

- THE CONFERENCE WILL BE HELD AT THE OPINICON HOTEL, CHAFFEY'S LOCKS
(RIDEAU LAKES uﬂmaxune NEAR KINGSTON). ‘

"THE ANNUAL CONEERENCE CONSISTS OF THE FULL TIME OUTDOOR EDUCATORS' SEMINAR
THAT BEGINS AT 2:00 P.M. THURSDAY, SEPTEMBER. 28TH AND ENDS ‘AT, 4:00. P.M. FRIDAY,
SEPTEMBER 29TH, AND THE WEEKEND CONFERENCE, ANNUAL MEETING AND WORKSHOPS THAT
BEGINS AT 4:00 P.M. FRIDAY, SEPTEMBER 29TH AND ENDS AFTER LUNCH ON SUNDAY,

OCTOBER 1, 1978.

ACCOMMODATION IS LIMITED, AND THE CONFERENCE IS8 PILLING QUICKLY. AFTER SEPTEMBER
8TH A $10.00 LATE REGISTRATION FEE WILL BE CHARGED.. _

FOR ADDITIONAL INFORMATION AND REGISTRATION FORMS CONTACT: JOHN NIDDERY
o . _ _ 55 DUNMURRAY BOULEVARD '
S S AGINCOURT, ONTARIO
. . CM1T 2K2 T
(416) 291-4673
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MEMO'FRUM MALCOLM

Malcolm Novar promised 'some 1nformat1on o sc1ence equipment to some folks but

lost his mailing 115t It would appear the materlal would: be: useful to many of us

_who were not on his: l1st so we all win.

“The -Sportiﬁg' Life

‘“You know, Martha...for.a minute these, | cidn‘t

TRIPLE ELEMENT LENS

rade of plastlc'-
cost 52¢

American Science and Englneerlng, Inc.,
20 Overland Street, .

Boston, Mass., U.S.A.

02215 o .

BUG BOX

1" Cube with a magﬂifier on top of 1id

‘Grieger's, Inc.,

Post Office Bin No. 41,
Pasadena, California, U.S5.A.
91109

Stock Number T200-140 4 for $1.00
“XT200-140A .- 100 for $14.95
X1200~ 14OB 1000 for $110.00;_

'10% net 30 days discount to schonls on

- fhink we'd make it through those rapids.”

orders over $100.00.
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THE CREEK?

Brent Dysapf‘sent along‘ihis'cartbon'with
i short note. With tongue 1n cheek (or
was it?) he questioned, "Is this the
approach C.0.E.0. is taking in ouridié—

cussions re certification?”




A HISTORY. EXERCISE IN A PROGRAM OF QUTDOOR EDUCKTION.-%

(The following grticle by.Donald Houston is reprinted with permission from the McGilI”
Journal of Education V¥ol. 11 No. 2 (1976).) - : '

In recent’ years, more and more schools have discovered the outdoors as a med1um
_for educatlon Some teachers have made use of the lakes, valleys and mountains for
specific academ1c instruction in the realm of sc1ence and blOlOgY, others have.
. attempted to create a more humanistic experience, using the chalienge of the outdoors
to build initiative and character. Whatever the aims, most educators would agree that
outdoor education is a positive trend. The article that follows focuses particularly
on one individual outdoor exercise that dealt with history. l

Operatlon Qutdoors - Some Background

The idea for an outdoor project emerged during the 1971 school year at John Grant
High School, Lach;ne, P.Q. when the head of the Physical Education Department and the
author began to discuss the limitations of the school day and the potential of a
twenty-four hour a day session with students. Soon a commiftee of four teachers was’
set up, and a target date planned for the following June. A site was selected (Camp
Chapleau of the 0ld Brewery Mission) and costs were estimated, but only after the
committee attended Queen's University for a winter workshop directed by a former head
"of the Minnesota Outward Bound School, did a joint poiﬁt'of view become clearly formulated.
The committee then resolvqﬂ To provide, above all, an experience incorporating challenge
.and adventure, character growth and_group cooperation. Specific learning exercises were
‘to be secondary, though those which were included would'be well planned and directed
rather than left to chance. " ’

Soon June arrived, and Operation Outdoors 1 became a reality. -The five full days
spent at Camp Chapleau weént by without mishap. Canoe trips, bicycle rides, hikes and
other adventure-exercises were included within the schedule so that when the time came.
to leave for hone, nobody, staff included, wanted to go. The following September, the
group met once again and Operatlon Outdoors 11 (1973) was born. Additional-activities
were planned, though the purpose remained the same - to create a challenging experience
-for the students. -

The belief of the commlttee was that any subject would be made more relevant and
interesting if a fleld exper1ence were used. Since history was my speciality, I con-
sidered that 0perat1on Outdoors 1973 could provide an excellent opportonity for an
historical exercise since an attempt could be made to take something familiar to the
students and to show them 11v1ng historical relatlonshlps. My own personal 1nvolvement
with hlstory began' when I was. a youngster curious- about the "Massacre of Lachlne“ (the _
-area in which I was raised), and about, "Grandfather Lane™, who brought the first bicycle
to Montreal and-rode it through the streets of the city during a._ holiday created especlally
for that purpose (accord;ng to Mother). Perhaps, if the history of the camp area were_
revealed to the students in ways in which they could understand and enJoy, some really
meaningful appreclatzon of history would be engendered.

“It might be noted that advocates of using the outdoors to provide meaningful educa-




'fion'éaﬁ consider fhé#sé1f§$ in_good'qpmpaﬁy.' The. roots of ‘the movement, like so many
‘' other thlngs, can be tiéced back to the Greéks. Tﬁough the Spartans may have gone a
.11ttle to far in prcv1d1ng challenge to learn survival techniques, other Greeks be-
.._11eved in the worth of "exper1ence“ in education. For example, Aristotle noted:

A .. .and"; experlence seems pretty much like science and art, but really

5c1ence and art come to men through experience.

In more réceht'times, while‘man& schools of educatioﬂal thought tend to claim
" Jean Jacques Rousseau as their patron, outdoor-eduéators most'probably'have the right
to claim him as thelr own. They see the merit in Rousseau's "nafural man"'whu learns
geography, mathemat;cs, music and all he really needs from the world around him. bther
thaoretlglans have endprsed this view. Thus, early in the 19th Century, Heinrich
ﬁestalozzi,—famouS'for his "object lessons”, wrote,'"The first tutor is nature and her
tuition begins from the moment that the child's. senses are opened to the impressions of
the surrounding world."  Friedrich Froebel also believed in the education of the
"whole man" with emphasis on nature and péoplé's relationship with the environment.
For example, he considered: o o

To be in touch with nature in the ,open air is of the greatest importance

to the young. The effect is to ennoble ‘and strengthen and to give life a

higher significance. So, little walks and ramblies are of high vaiue as means

of educagion and instruction.

Since Froebel's ti@e;ﬁoiher educators have emphasized the "whole man" and the
outdoors - witness Cecil Reddie's private school at Abbotsholme, his disciple, Herman:
Lietz atLietz at Ilsenburg, and the "Wandering Birds' movement in Germany, as well as
Baden Powell and the Boy Scouts. Perhaps the most siginificant influence on the
contemporary coutdoor education movement 15 that of Kurt Hahn. In 1934,'Hahn, a Jew
- fleeing Nazi Germany, founded "Gordonstoun" at Morayshire on the forb1dd1ng coast of
Scotland, where the enphasis was. on the ‘development of Judgement rather than on the
. accumulation of knowledge. Based on this model, "OQutward Bound" schools may now be
found from the slopes of Kilimanjaro to the forests of Lake Superior. The rationale
for Outward ‘Bound is best summed up by the head of the North Carolina Outward Bound
School when he writes: . : ' .

By using nature and an 1ncrea51ngly difficult series of challenges to

confront the 1nd1v1dua1 with unknown stress situations, we seek to heigh-

ten each person s sense of self-confidence, compassion for others, and

respect and dignity for mahkind. We provide the circumstances that allow

an individual to gain a better understanding of his or her own resources

“and their outer limits.

Operation OQutdoors as a whole drew on:this wealth of historical thought and’
experience, blending the cognitlve, physical and affective elements while adding a
modern touch. It held out a promise of adventure worthy of "M1551on Imp0551b1e" -
and that is what we 'called our learning game, our outdoor exercise in local history.

MISSION IMPOSSIBLE - AN HISTORICAL GAME

‘No.doubt thé main objective behind our "Mission Impossible” was an affective one.

L
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Students have perhape“elways associated "history"” with school courses and textbooks, .
not with the flesh and blood of eeflier human beings. But now we were-confronfed:
with the question: "Could a S1mu1at10n game based on a popular television series
tie their own experlence, the place where they ‘were at', to historical field work .
and-analysls?" It was worth a try - one had little to lose but-everything to gaiﬂfi
"Mission Impossible" followed the T.V. pattern of achieving certain objectiyes
(againsi impossible odds?). Students were brought ‘into the recreation hall where
the briefing begen. No'longex were they students of John Grant High School. They
were, as of that moment, military agents who had been ﬁarechuted behind "enemy" lines.
Their task was to obtain as much."intelligence"'as possible to be used in a coming
“invasion". Within minutes, the group Had been divided into brigades, each with =
brigede captaln, and official sealed_orders were distributed. These order cards formed:
the basis of the historical inquiry exercise., Led by a2 counsellor, a student recon-
naissance patrol sped off down the camp road on bikes to investigate the abandoned
mica mine shaft. Another group attempted to locate a field from a map and aerial
photograph {furnished by our Air Force, naturally)}, while yet another br1gade searched
out the camp custodian to intervidw him about the area's sarlier days. They were
aided by still photos of the Camp Chapleau brochures taken during the 1920's and 1939'5,
as well as a 16 mm film used for pub11c1ty circa 1949 Others made camp landmark
comparisons using old maps of the reglon, while at least one other brigade 1nvest1gated
the economic background by exam1n1ng some land records, an abandoned railway through-

-fare (now a hiking trall),j@sewell as an "abandoned, burnt-out farm.

The caIssified‘ofder cards (top secret) were formal and structured in their outlined-
questions and 1nstruct10ns, not .only as a means to capture the atmosphexe of a m111tary
operation, but alsoc to ensure that specific dinformation could later be contrlbuted to
the entire group's "debriefing'". One student from the group was chosen Brigade Captain,
and ‘it was his or her job te summarize all the 1nte111gence ‘brought in by the patrols.

A tape recorder was made available, and a deadline of twentyéfour'hours was set to
complete the report. - ’ ) ’ . '

Mission Imﬁossible*became Mission Accomﬁlished and I wae'surprised at the amount
of - 1nformat10n recelved and the quality of thinking which took place.” The primary purpose
of the whole activity - to -instill a positive feeling for historical 1nqu1ry - . seemed
to have been met. .In fact, omne group of. students insisted on returning to the farm
during their "qu1et hour" after lusch in order to carry the investigation further.
Certalnly, the students had fun that mornlng and they had also learned. :

-

OUTCOMEQ OF THER EXERCISE

Perhaps the most important h15tor1cal concept that became associated with Mission
Imp0551b1e-was that of change andrcontlnu1ty between present and past.  The seventies
are times of rapid social change, especially in the urban areas. ‘Unfortunately for
the local historians, change 1is se-rapid in the cities that a bulldozer-andpaving )

“machine will impose their will before an individual knows what is happening. ‘In.rural’
areas, however, traces and ruins of the past tend to remain for Nature.to hide through'
rust and wild brush. During the various act1V1tles of Mission Imp0551ble, both staff.

end students came across constant remlnders of the contlnulty between presfent and

,l...--. )




past- A concrete culyvert dated from its year of constructlon (1926) was noticed by
‘one boy while h1k1ng along the abandoned rallway bed. 1In the 1949 movie made for
canp PUb11C1tY, teen-~ age g1rls .were pictured caring for young ‘babies. One stuaent
'rememberEd that her mether had been a counsellor at the camp in charge of babies -
just about the tlme that film was.made, To her astonlshment “the girl thought she.
recognized ker own mother smiling at the";amera. Could this be an example of what
Morris Cohen described'ﬁhen he wrote,‘"We cannot speak of any historic precess unless
there is a continuity, unless there ere‘elements of identity between present‘and'

past."

Mission Impossible was also able to introduce the students to other types of .
historical eévidence and media for understanding the past. Official land records from
the County Court House in Lachute, Quebec were consulted to help discover the origins
of both camp and abandoned railway. From the same'soﬁrce came copies of deeds of sale
for the camp property as well as for the neighboring farm. The National Archives in
Ottawa were able to supply census records of the township, while the Department of
Mines and Surveis ?rnvided aerial photos of the region. The 0ld Brewery Mission co-
operated by permitting the. photographing of their early camp brochures dating from. 1924,
as well as ‘allowing the use 6f the 1949 film mentioned above. These resources, however,
could have as easily been used inside the class room. The difference was that then the
leteriels woukd have remained untouched by experience. on location and actually needed
to. overcome a problem, the documents served a real functlon and bridged the gap between
the fantasy of the classrgpm"and the reality of the field experience. Moreover, students
were able to cross-check some of their cenclusions.. The church gréve&ard in Montfort
revealed names that also appeared in the land records. A search of the abandoned farm
had turned up an old envelope. addressed to "H. Barlow". It was exciting to discover
;that according to the Iand reécords, he was the purchaser of a plece of property in

range 11, lot 16, imn the year 1921.

In an article about local hietory, Robert Douch pointed out that perhaps its most

important contribution is the opportunity it provides to experience the two main

" elements of historical study - the study of materials leading to an‘understanding-of
historical method, and the kindling of the historical imagination. .If it is true,
then the .kKinds of 'data used in the "Mission Impossible" game can help form the raw
material oet of which history is written. A faded fueI bill or hardware store receipt
can, in its owa way, help the student tecreate the past in terms much closer to hls/her
own. The mundane trash of an ‘abandoned farm can also illustrate a modest sort of
immortality that belongs to its former re51dents. These people, perhaps long dead,

can be brought back to life through the finding of Temnants of personal items they

once cherished or used. Marc Bloch called such evidence the "tracks of: hlstory".

. There are other concepts which the. students explored. The "ability to¢ judge
durdtion” as Carl Gustavson puts it, usuvally only begins to appear arguid the time
students‘turn twelve or thirteen. When such events as they are able to "guestlmate“
are located on s time line, along with the dates of thelr oWn b1rth or time they began
school, students can become more aware of judging. themselves as parts of that living
process of human growth that has emerged from the past yet will inexorably projeét.‘
itself beyond one's future 11fet1me '




Collingwood s prerequxsxte that -a h15tor1an vrethink" the past before: attempting

“to write about it might be brought into local perspective with Mission Imposszble.
For 1nstance, to sit quietly (black flles willing) beside the crumbled ruins of a
log cabin can create empathy for the past. 'The "Hermit's Cottage" which the ‘students
visited on the opening day s orzentat1en hike prOV1ded such an oppertunlty._ It was
a dilapidated structure w1th tumbl;ng leg walls, but there were still traces of a
home-made fish hatchery ‘that had been made in theé fast rush1ng stream nearhy. What
had happened to the cottage? Who had the “Herm1t" been, and what had he attempted

" to do? The young people asked questions themselves, and ‘they began to formulate hypotheses
to prev1de their own answers. How did all these outcomes coincide with the expectations

"set for the regular history curr1cu1um?_

THE GAME AND THE SYLLABUS

The History 210 Syllabus for’ secondary educatlon in the Prov1nce of Quebec clearly
just1f1es projects such as M:ssxon Imp0551b1e The stated objectives. for this Grade.
¥111 course are to teach about the multi- dimensionzl nature of human beings and the
temporary prature of human’ existence. as well as to initiate students into h1ster1ca1
preeedures such as research, analys1s, ‘the cr1t1ca1 exam1nat1on of documents, the
establishment of h1stor1cal facts’, and their interpretation in order "to achieve an
explicative V1ew of history" Few in-class projects are able to fulfill se¢ many of
-these eb;ectfﬁes as a well planned exercise in outdoor education.,

There is perhaps an i&;n more important argenent for using the outdoors and
that is to move history teachers ftem the defensive position they have recently. taken
.up in schools to one of pos1t1ve confidence. If hietory'teachers are to escape from
“the often beleaguered situatlons in which they seem to be teaching material that has

~ little relevance, they hust ensure that their classes do more than .dispense information
‘or develop skills. They must touch their students in a sp1r1tua1 sense with the hand

~ of the past. " The effectlveness of outdoor education to achieve that goal cannot be

. overestimated. As Clifford Lord has written: "The materials are legion and of infinite

variety;‘the_nossibilities are numberless; the horizons unlimited”.
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PLANNING ‘A FIELﬁ TRIP IN THE CURRICULUM

Bill Gunn, C.0.E.O0.'s man in the far north,-teaches in Bruce ﬁines-and sent this
article along some mentns ago. ‘As we approach the new teaching year, it ﬁay prove use-.
“fiil to many. Says 5111 -“Please also f1nd enclosed an outllne I have used for teachers s
to help then prepare a faeld tr;p that few adm1n1strators ‘can turn down.w The proper :
preparatlon is vital in this age of justifying the money for a school bus. The example
used. was actually done with ‘good success by many teachers. - : .




A recommended unit for s"iudy in the .
fourth years- is Fossils, PIJI states
"Local shales and limestone contain
fossils which provide a starting point
for study of living things in the .past.
Museums hold many dinosaur bones of
Canadian origin.. This topic might lead -
to a search. for reasons why some aniﬁéis.*
become -extinct." After deciding to do
the unit, because some students have been
‘bringing in pebbles they are interested
in, you will need to do some research and
gathering of ‘data. At this point you will
also consider a field triﬁ to the fossil .
pits of St. Joseph Island. Whether you
use the trlp as an 1ntroduct10n or a

~follow up is ent1rely up to you and your
class, but the trlp w111 be a hlghllght
to your students, 0 plan it well. A
good trip totally 1nv01ves the students.
all of the tIMﬁ because they are well
directed by sound plans.

Your first task is tdytake a visif
to the area follow1ng the route of the

‘bus. This tr1p can be used to check for {:  ‘ ) . ‘ P . ) .

what students w111 find, natural hazards, timing of bus and arrivai, taking pictures, ..

planning for bus parklng, finding a lunch place and generally becomlng famlllar with

the area. Wh11e you are doing this you will: be writing down notes and observat1on5

as you go along ) From these notes will come your student questiommaires. Now you.

‘are back from your prev151t with your slides and notes. Your class will be of 1little

trouble 1f you have something for them to do 'all of the time. From experiénce, I )
have found that this means

dittoed pages to work on.
First of all, a good language
arts project is for everyone
to make a log of the day in-

c¢luding times, events, (planned

“and unplanned} descriptions

and discoveries. A ditto te
introdupe the log to students
ztends to keep them on topic..
Don'tlwaﬁte the bus trip.
beservatiqn sheets can be made
for the use of studénts as they
go ta_ahd from_the;area. This
ié'especially important 'in our
area as bus time is usually

long. Your next job is to write




down your«a1ms and obJect1ves Ain the tr1p and prepare questlonnalres to achleVe them
Now your slides and pre-trip visit are doing you someugood Finally the bus tr1p
home can be planned; _Havé a student 1ist to check if anyone has wandered away. Yoﬁ}
trip home can use the observation sheets again for checking the opposite side of the
road with the same questibns.r

Now that you have mentally gone on the trlp, let us see what you have prepared

,1. D1ttos for log. . .

‘_2, ‘Dittos for trip there and- back
.t3. fDittos for fulfilling aims and objectives,

‘4; _Slides to introduce students\IO area before they leave.

5;; Some background information.

6. Is there a local "expert" who could go with you?

You dre ready to go to your Principal for his final approval of the trip. You
are also showing him thdt-you planned enough so that the sfudenfs-will really benefit -
" from the time away from school. With his approval now is the time to go to your class
and prepare ther for the trlp. c -

F1rst have the class help you make up the rules of conduct and equipment list.
Your aim is cgmmon sense and safety. They should pick that up as their aim. The
students w111 11ke1y be exc1ted about’ haV1ng a day off school to play around with rocks.
'Keep the e;cltement, but Bp'sure to' get them to realize that there is wo:k to ‘be done.
Engbuxage the studerts to bring cameras and tape recorders to help make "a record of the -
trip.  If this is the flrst of a-series of trlps 1n the year, they might enjoy hav1ng :
thelrrown log books with: photographs. ‘Now. is the time to solicit the aid of thelr
'paren;s ; Parents are. very helpful if the rlght onew.are picked. It is a good- idea
,to‘peet‘withgthem a few.days" before_the_trlp to expla;n your aims and plans. Show then
clehrly that you expect the;stﬁdents to learn somgfhing from this. Alsc point out .
exactly what you want them to do tb'help you. Provide each parent. with a list of. the’
students she will be respomsible for. (1 adult per 8 students). If they know what is'to
"be done then they are more likely to try to do it.x : ‘ 7

The day of the tr1p flnally arrives. You pass out the booklgfs of questionnaires
"to thé students and go over ‘them carefully to be sure the class understands what you
want. The parents are then ready and each leads her group onto the bus. . Check that all

are ready with equipment and lunches, and away you go.

The day was a success and you ‘are back at the school. You try to forget John, who .
-finally'had to be sent to the bus for half an hour and remember the excited looks -and

exclamations of thos who found fossils. The end 'is not .even near though The trip *

sparked a thousand jdeas and they should not die. - Several grammar lessons made themselves:

available from those ITogs when you marked them.  Use the actual seﬁteﬁces.of the students

for your lesson. All of those specimens around the room can be put inte displays and.
labelled. Further research can be done by theé students on the subject Perhéps you

could get the d1str1ct geolog1st to come in and talk to the class. It would also be a
good tine to let the students practice thelr 1nte;v1ew1ng skills from last week's comp051-
tiop lesson. Those slides you took could ‘be used to help set the mood again foran art

lesson. You might never have had the time to do all that you wanted and/now you are




'cgns1derlng a return V1s1t to the same area at the end of the unit. Do not forget . to
get the students to write a 1;tter ‘of apprec1at10n to their- group leader and the bus

driver.
You should make a.list of what could be done as a result of the trip.

1. Use the scehe_to background a myﬁtéfy.

2. Use the rocks to describe history of
area.

3. Get a film on fossiis.

4, Use fllmstrlps.

5. Put up dlsplay of student p1ctures.
6. Discuss conduct with the students.

7. Have students evaluate and Su8835t .
improvements. . o ;

8. Use a map to see where you went.
9, Calculate average speed of bus.
10, .Distance travelled.
11. Y¥ind of homes seen.

1z. 'Historic sites,

135. Ripple Rock and slgn1f1cance.
14. - Populat1on of towns. f
15. Local Studies. - L
16. Histor1ca1 geology of ﬁiea.
17. Minlng in area.

18. Descriptive paragraph.

19. Displays and labelling.

20. You can add another 20.

RRAKIhhkhkhdhhrhrkhkthdhhdkx
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EQUIPMENT AND BUDGET CUTS

Often, we get hung up 1looking through’ catalogues for fancy, soph1st1cated outdoor
education -equipment and g1ve up in despair for 1ack of a budget. Many teachers. have
found that "home made" works very, very well., In these times of nudget restraints,
outdoor education need not suffer if we follow the lead of such people as John
Aikman and John-Héaslip in Hamilton who sent aiong.these ideas.

A NEPHOSCOPE
This is a highly sophlst1cated 1nstrument for measuring

the amount of cloud cover in the sky as part of a study of
the weather.

Take & section of mirror about 15cm x.30cm and divide
it into 20 'squares approximately equal in size. You can




use a magic market to draw on the lines of the squares.

to Use:

|
\.
\

A
Hold the nephoscope horizontally in fronmt of you outside so that you can
see the sky feflecteq in the nephoscope. Count the nunber of squares which _
are completely or partially covered with the reflection of clouds. Multiplyﬁ

the number of squares by S5 to get the percentage of cloud cover. If you have

" a number of students each with 2 nephoscope scattered throughout an area and

each takes a recordlng at the same time you can calculate the average amount
of cloud cover. i .

' If you place a compass on the nephoscope with the direction of travel arrow

‘the winds with those closer to the ground.

o

poinfing in the direction of cloud movement you can also calculate the
direction of wind currents at-the cloud height. Compare the direction of

A SUCK-A-BUG

This dev1ce is guaranteed to take your breath away., It is used fo: removing ;mall

creepy crawlers from the ground or log into an observable container.

To build:

Caution:

@

Taﬁe a small plastic pill vial and find a rubber
twé hole stopper which will fit snﬁggiy into'the
top. Obtain twbllengihs of copper tubing about
i0cm in length and about .Scm in diameter. This
can be fbund from a local faffigeration_repair
shop. Insert both tubesfthrough‘the stopper
holes. " On ;he;end of. one of. the tubes wrap a
pisce of gauze bandagg around tﬁe end and se-

" cure it with masking tape or black electrician
tape. Put a solid rubber tubing over the
opposite end of this tube. Over the end of - " - 46 z\whﬂrdﬁ"
the other copper tubing place a lemgth of clear & A.‘;:‘ . siopper

) plastic tubing. Use plastic tubing yere'in : 5 e ( ﬁam:ff"“"!
case the bug gets caught in the tube and you
can see where to rémuve it. ' '

Put the rubber. stopper with the various tubes ‘"Chifldhﬂg
attached into the open end of a pill vial.

When you have located a small bug place the

end of the solid rubber tubing in your mouth . %
and place the end of fhe_clear.plastic tubing
over the bug. Suck in. If you have done it
properly the bug should go into the tube and
thus into the vial where it can be capped and
identified. The gauze will prevent you from
getting a mouthful of bug. ‘ )

Be sure to suck in tﬂelpfbpgr end; otHErwise_

.

you will get an eariy lunch. . L
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FROM THE ADVISORY BOARD

THE. ANNUAL MEETING

The nominations are in for positions on the Advisory Board. Voting for new

members will take place at the Annual Meeting.

The nomination committee is pleased'

to announce the fo;lowing names, 2S candi&ates for the Board: Rob Taylor, Sheila

Mudge and Lloyd Fraser,

Among other bu51ness at the Annual General Meet1ng, there are a number of proposed

changes to the Constitution. Please read the material below:

PRESENT -

3(a) A member shall automatically cease
to be a member upon submitting & ﬁritten
resignation ‘to the Council. .

4(c) There shall be two categories of
part1c1pat1ng membership, namely, studept,

and _regular. } “ ’

7(a)} Only dues paying members of the

" Council shall have the right to
vote regardless of whether such vote be
conducted by mail or by show of hands at
a pfoperly consfituted meetiﬁg of the
Council. _
8(a) The Advisory Board‘shall‘be composed
of a six-person Executive Committee and
five Reéional Representatives.

(b) A Nominating Cqmmittee appointed by
the Executive shall prepare a slate of
nominees for consideration by the member-
ship. Any member in good standing (i.e.
dues paid) may submit further nominations
in writing, provided that such nomination
be accompaniéd by the written consent of
the nominee, and be received by the ‘

\Nominating‘Commiftee prior to July 31st

- 0f the curfent‘year.r The names of alil
nominees for office shall be circulated by

‘mail to the membershlp at least one month
prior to the electlon date and all votlng
procedures prevzously outlired shall be

observed.

Tern of Office of executive committee hem-

bers shall normally be two years commenqing

‘with the annual meeting.

PROPOSED CHANGE

add after resignation "through the

membership secretary”..

The categories of membership shall be

student, regular, and family.

delete.. ."dues paylng members" add

after Council "w1th paid up membersh1p "

add "a membershlp secretary and a

newsletter edltor"
add... "All nominees to the advxsory

board must be paid up members at tha

time of_elect1ons

i

- change "two" to "three" add "two members

shall retire from the boaid'each year".




N
8(c) The Chalrman, Yice- Cha1rman,_
Treasurer, Secretary and Task Force
Co ordinator shall be. app01nted from
among the members of the Execut1ve

Committee by its members. -

7.8(e) The election of regional representa-

tives shall take place at the Annual
Meeting by a vote .0of the- members from
_each reg1on.' One month PTIOT to. the
Annual Meet1ng, each reglonal representa~
“tive shall suhmlt to the Advisory Board
_a financial statement of the prev:ous
year and. a proposed budget for the forth-
coming year, : :
9(c) Powers.of the Adv1sory Board - The
Ady1sory Board shall have the power to
conduct all business of the Council on a

'day to day basis, to appoint committees,
to recommand fees, to establish all pollcy,
.to hold 1n trust a11 monies of the Councxl
and to keep proper f1nanc1a1 ‘records, to
. conduct meetings and prqgrams of the
Council, to appoint’a cb@rzeponding
: Secretary to look after all .correspondence
and to act_on any and all business of the
Council. . .
11. COMMITTEES

" The Adv1sory Board shall be empowered

to form comm;ttees whenever required.

\

~Three nomlnatlons have been recelved for the Robin Denn1s Award.

- .add, "and the membership secretary and

the newsletter editor appointed to the
advisory board by the‘executive
committee.

add "take place on or before the date
of the Annual Meeting".

- insert after correspondence "annually

to appoint & membership secretary and a

newsletter editor”.

- Delete and replace

udget _
At the annual meeting the treasurer
shall present (a) 2 general balance
~sheet for the preceeding year. (b) a
hﬁrbjeeted budggt.for the comihg year.
) . i ; o

'The winner will

be announced at the bu51ness portion of the A G M.

Y TIEEEE I XL EE R L E RS LR LD

FAR NQRTH MEETING

B111 Guan will conduct a meeting with members from the far north to select a

Vrepresentatlve to the Advisory Board.

pipe.

Look - for B111 - he s the smiling gent with the

A A I EIEAR TN ERRRT AR RS

_




C.0.E.0. DECALS

John Alkman has arranged to have a quantity of
decals prlnted A11 1979 memberships 1nc1ude one of .
these. stylish de;als, More can be purchased through
John foT 50¢ each. . .
' John Aikman

16 Lorraine'afive .

" Hamilton, Ontario. L8T 3R7
These decals look good on a car window,

a mail box, a notebook or briefcase.

John is looking a4t having crests
made up w1th the logo on 1t he'll keep
us posted

. ’ . ' |
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. ABOUT THE ENVIRONMENT

Beth Jeffenson has graciousfy pnou¢ded ANEE with a wide range oﬁ mata&&az fox
this ‘cofumn. Following ake twa moxe thoughtful anticles. - Ed,

DECLINING ENROLLMENT: . SOME POINTS TO: CONSIDER

) To teachers, prospective and experienced, th15 decrease in enrolment has now becoms
a threat 1nh1b1t1ng advancement and mobllity, by reducing the number of jobs available.
Morale has deteriorated as many face the Prospect of poss1b1e unemployment if the
eurolments ‘decline further. The job market is bad and competition is stiff, Few
benefits, caused by declining enrolments are visible. Yét there are many diéadvantages
to .continuing te increase. the pepulation at the rate that was w1tnessed in- the sixties.
The Worldwatch Imstitute of Washlngton, P.C. has identified the follow1ng 22 dimensions

to the population problem: climate changes,. crowding, deforestation, endangered species,

energy, environmental illness, flsherles, health, housing, hunger, income, ind1v1dua1

'freedom, infilation, literacy, mlnerals, natural ‘recreation areas, overgr321ng, politlcal

COﬂfllCt pollution, unemployment, urbanization and water.

As outdoor educators, should we be concerned -as well?

"People affect their surroundings. They cut trees for lumber to build . ‘
houses and they use gasoline to drive cars. Nearly everything peopie'ut‘ ;
do makes a claim on our natural physical ;esources; and also adds to
pollution and our huge volumes of waste.; Most of our everyday actluatiesw

'affect ‘and in many cases damage the environment in some way‘or_anoth,er. _

ol
LN




These -activities are pért'of our way of life, and the‘environmpht-
can cope-to some degree, but there is a limit to its ability'tou
absorb. damage. The more people there are and the greater their
desire for-an abundant material life, the more serious is the
damagée done and the more difficult it is for the environment -

to deal with it. ' ‘ 7

We are part of - the environment not separate from- 1t and wé.

must live ‘within it. Desplte medical and scientific breakthroughs
humans are still governed’ by natural environmental resistance, '
just as other animal populat10n5 are. The size of a population

is regulated by the carrying capacity of the environment - “the
availability of the food and space needed fof an individual to
survive. ) ’ -

As the world's populatlon grows there is less food and space

to go around and we aTe runnlng out cf many resources. Ourn
waste and pollutlon are building up to visible, annoying atd
even harmful’ levels - harmful to our own lives and to the whole
C1ife supporting system of the planet

3 I

The abgve three paragrauhs are'anfexcerpt from a brochure called How Many

& .
"Canadians .published by the Conservation Council of Ontario, 6th Floor, 45 Charles

Street East, Toronto, M4Y}1§1.

Are decllnlng enrollments, then, short term problems for educatlon ‘but long
term aduantages to the future of Canada?’ Education is concerned with 1mprov1ng
the quallty of life that the students will be able to exper1ence as adults A
continued expansion of Canada's populatlon at previous® rates'would only lead to a_'
‘decrease in the qua11ty .of life that could be expected in the future by today s

students

Smaller populatlon growth now, has prom1se of a better future. But 1t is
extremely d1ff1cu1' 3 w', “_‘ .",'f: ; onal .f 's as educatars to be put

aside. for thls e1u51Ve ultimate beneflt.

If you are interested in the topic of populatlon and its effect on the environ-
ment, contact and ask for their publications 1ist: <Zero Population Growth of Canada, Inc},..
. ’ : ' : 43 Queen's Park_C:escent Bast, - '
Toronto, Ontario. M5S 2C3
(416) 978-6404 -

************************

Do YOU SHOP WITH THE ENVIRONMENT IN MIND?

Would you believe that 43% of domestlc sol1d waste is packaglng mater1319
Poilution Probe calculated that 60, 000 000 - 80,000, 000 toothpaste boxes make an.
-annual cantrlbutlon ‘of 1,213 tons of post-consumer solid waste 1n Canada Consumers
pay about $1,225, 000 for the boxes at the. point of purchase and the energy.that goes
into the manufacture ‘0of these boxes amounts to a waste of 11,903,780. k1110watt hours.‘

. That_s-qnough to burn 1,000 60 watt bufbs fqr over 22 years. ’ '




"BOOMERANG" is the Ontario: Garbage Coalitlon campa;gn for resource conservatron
and ‘solid waste reduction. Startlng in, September 1977 and headed up by Pollution
‘Probe, consumers all gyver Ontario ‘are be1ng asked to send unnecessary over- packag1ng
back to manufacturers to protest the ‘waste of materzals, energy and consumer dollars
2s well as dlsposal expenses. '

‘For further 1nformat10nfabout thlS campalgn, write for the "Boomerang"
brochure from: Pollution Probe, ' B

' 43 Queen's Park Crescent East, .
Toronto, Ontario. MSS 2C3_
(416) 978-7016 '

AEERRENERNRRE R A ANk dehw
‘ S -

$.0.§. - SAVE OUR srneaus'

The Federation of Ontarro Naturalists along thh the Sportsmen 5 Show and
the Torontu Angiers and Hunters is sponsor;ng a. program to save some. of Ontario's
streams. If you are Iookzng for & long range program which will require phy51ca1
and mental effort for your entire class, you should write for the kit:

Save Ouwr Streams Action Kit,

c/o.Sheelagh Walmsley,

$.0.5. Incorporatedf.”

1262 .bon Mills Road, Suite 76,

.Don Mills, Ontario. . M3B 2W7

(416) 444-8419 h

******************************‘******ﬂ******'i*l’*!**t***********t***l-*_*****tt***'************'

THE NEW GAMES BOOK EDITED BY Andrew Fluegelman, Headlands Press, 1976 L
.In Toronto contact Doubleday Canada, 105 Bond Street, Torontq, M5B 1Y3, (416} 366-7891

New Games is a new philosophy'of plarimg games - the cange is in the w way thef are
played rather than a mere change of rules, On May 9 + 10, 1 attended a New Games Workshop
at Toronto Unlver51ty and had an opportunlty to not only play many of the games descrlbed ._
in "The New Games Book™ but also learn about the New Games Foundation and come to see. '

.the1r new concepts of play in action. Stewart Brand {who produced "The Whole Earth
Catalogue") has been developlng and, no doubt, is developlng, new games as an alternatrve .
to more competitive play. 'The catch phrase is "Play Hard. Play Fair. Nobody Hurt“ ;:

The _games played have no spectators, no real winners, but do have lots of action and
" often involve’ a creative contr1butzon from the players. It_meane:playrmg‘for the oLe
'_of play._,. - A o o C ] :




equipment,

Almost all games are best played-outside and, since ' they need almbst'ﬁo

would make excellent ‘Mhack pocket act1t1V1tles" for outdoor educators.

for times between classes, while waltlng for someone or someth;ng, as warm-up

activities or for free time on a canoe or backpacking trip - almost apytime!

Games Foundation, P.O.

If the playing group feels like changing the rules to suit their group -
all the better. .The.
background is to have fun - a friendly idea!

essential idea of this shafed play of folks of any age or

The source of literature, games equipment and audi-visual rentals is: New

Box 7901, San Francisco, California 954120.

**ﬁlr************‘k****

‘The Ministry of Emergy has just published a book on solar energy, different kinds of

solar systems, examples of projects im Oatarie, etc, It's called FUN IN THE SUN and’

51ng1e cop1es are avallable free from:

Informati
Ministzry

_"35 Welles
- Toronto,

v

on Offlce - Conservatlon,
of Energy, ‘
ley St. W., 1Zth Floor,

Ontario. M7A 2B7

_ .
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The Federation of Ontaric Naturalists ‘have a new séries of pamphlets, HELP PROTECT

WILDFLOWERS available from th31r headquarters, for only the pr1ce of .postage necessary-f
Aimed at the general public, these explain why the plants should

to mail them to. you.

not be transplanted or picked and why their habitat should be protected.

o i ’ . ) N
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A kit contalnlng 1nfnrmat10n on the ROYAL COMMISSION ON THE NORTHERN ENVIRDNMENT is

avallable from ‘them at the follow1ng address Manullfe Centre,

1

.55 Bloor St. West;
Room 801,
Toronto, Ontario. M4W 1A5 -
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